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Introduction 

ALTERNATIVE ASSESSMENT IN THE SOCIAL SCIENCES 



Every classroom teacher has experienced students who do not score well on objective tests. The 
teacher is certain that the students know more than is revealed on the test because they all have 
the ability to learn and show interest in learning the subject. One way to discover the depth of the 
students' knowledge and the level of their skills is through an alternative means of assessment. 

The use of alternative assessment activities is supported by both learning theory and classroom 
experience. On the one hand, students learn in different ways. Learning is also a constructive 
process; each student constructs knowledge from their own experiences. The difference in learning 
styles and the active nature of learning make it imperative that teachers employ alternative methods 
of assessment. On the other hand, experienced teachers know that their students perform better 
when they know the goals that they are expected to reach and how their performance will be 
measured. Alternative assessment activities meet both of these criteria. 

Teachers can employ numerous strategies to assess student learning. These strategies are often iden- 
tified as "performance" based assessment, "authentic" assessment, and "alternative" assessment.* * 
Whatever term is employed, meaningful assessment requires a student to accomplish complex and 
significant tasks by using prior knowledge and skills. Students can demonstrate the development of 
their knowledge and skills through a number of activities, including journals, dramatizations, essays, 
exhibitions, and portfolios. Meaningful assessment is also inextricably linked to curriculum plan- 
ning and instructional methods. That is, curriculum objectives should be developed with significant 
instructional objectives and assessment techniques in mind. Assessment plays its part in this trio by 
helping teachers set standards and create instructional pathways. It also provides feedback for 
students and teachers alike. 



“Alternative assessment reaffirmed my belief in the value of innovative and creative 
teaching methods. It also reaffirmed my belief that good teaching is designing 
instruction, not only presenting it, and that students learn best through new and 
imaginative methods. ” 

Field Test Teacher 



Teachers often feel uncomfortable when evaluating alternative assessment activities. There are 
several aspects to this problem. First, teachers may employ a wide range of classroom activities but 
do not realize the full potential of these activities for assessment. Second, teachers may not have a 
systematic means to assess their students. Many teachers have a sense of what makes an outstanding 
oral report or project but lack established criteria, or a rubric, that provides students and teachers 
with meaningful feedback. Third, teachers may not understand the rationale behind a given rubric. 



* This guide will employ the term “alternative” assessment. Some authors distinguish among these terms because each has its own 
defining characteristics; others use the terms interchangeably. 



This publication is designed to help social science teachers assess their students' learning. The guide 
includes a rubric for scoring site-based alternative assessment activities; a rationale for the rubric; 
and sample activities to differentiate students' knowledge, reasoning, and communication skills. A 
team of social science educators developed the guide specifically for classroom teachers. They were 
assisted by comments and suggestions from over 125 teachers, grades K-12, who field tested the 
rubric and dozens of sample activities in their social science classrooms. The guide serves best as a 
point of departure for teachers when they develop their own assessment program. Teachers are, 
therefore, encouraged to adapt the rubric and the sample activities as they devise their strategies to 
implement alternative assessment. 



A SOCIAL SCIENCE RUBRIC FOR ALTERNATIVE ASSESSMENT ACTIVITIES 

The scoring of alternative assessment activities presents specific challenges to social science teach- 
ers. First, a well-constructed problem in a social science class often generates a variety of acceptable 
solutions and correct answers. Second, assessing a student can be a complex matter when three 
dimensions of a student's abilities - knowledge, reasoning, and communication — are involved. To 
ensure a reliable, fair, and consistent assessment, clear scoring criteria must be established for each 
dimension. Third, the scoring criteria must be directly related to the goals and objectives of instruc- 
tion in each dimension; that is, they should reflect the development of a student's knowledge, reason- 
ing, and communication skills. Equitable and meaningful scoring requires consistent human judg- 
ment. The clearer the criteria, the more likely it will be that different evaluators will assign a similar 
score to a given student's work. As a result, well-defined criteria help to prevent irrelevant informa- 
tion and subjective opinion from influencing the assessment process. Finally, the students must be 
made aware of the scoring criteria so that they know what is expected. 



“I now realize how important it is for both the students and the teacher to know in 
advance the criteria for assessment. Students need to know what is expected of 

them so they can achieve the outcomes in each of the three dimensions. ” 

Field Test Teacher 



Recognizing the challenges posed by the assessment of alternative activities, we offer the following 
rubric and rationale for assessing alternative activities. 
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FIGURE 1 

A SOCIAL SCIENCE RUBRIC FOR ALTERNATIVE ASSESSMENT ACTIVITIES 



KNOWLEDGE 

Knowledge of evidence from the social sciences: facts/supporting details; themes/issues; 
and concepts/ideas 
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• Key concepts/themes/issues/ideas are thoroughly identified, defined and described 

• Significant facts/supporting details are included and accurately described 

• Has no factual inaccuracies 

5 

• Key concepts/themes/issues/ideas are considerably identified, defined, and described 

• Facts/supporting details are included 

• Has only minor factual inaccuracies 

4 

• Key concepts/themes/issues/ideas are partially identified, defined, and described 

• Some facts/supporting details are included 

• May have a major factual inaccuracy, but most information is correct 



3 

• Some key concepts/themes/issues/ideas are identified, defined, and described 

• Few facts/supporting details are included 

• Has some correct and some incorrect information 

2 

• Few key concepts/themes/issues/ideas are identified, defined, and described 

• Facts/supporting details are not included 

• Information is largely inaccurate or irrelevant 

1 

• Key concepts/themes/issues/ideas are not identified, defined, and described 

• Facts/supporting details are not included 

• Information is inaccurate or absent 



REASONING 



Analysis, evaluation, and synthesis of evidence 



• Identifies and logically organizes all relevant evidence 

• Uses appropriate and comprehensive critical thinking skills and habits of mind to 
analyze, evaluate, and synthesize evidence 

• Reaches informed conclusions based on the evidence 

• Identifies and logically organizes most of the relevant evidence 

• Uses appropriate and critical thinking skills and habits of mind to analyze, 
evaluate, and synthesize evidence 

• Reaches informed conclusions based on the evidence 

• Identifies and organizes some of the relevant evidence 

• Uses partial critical thinking skills and habits of mind to analyze, evaluate, 
and synthesize evidence 

• Reaches informed conclusions based on the evidence 



Identifies some of the relevant evidence but omits other evidence 

Uses incomplete critical thinking skills and habits of mind to analyze, evaluate, 
and synthesize evidence 

Reaches incomplete conclusions based on the evidence 

Identifies little relevant evidence and omits most of the evidence 

Uses unclear or inappropriate critical thinking skills and 
habits of mind to analyze, evaluate, and synthesize evidence 

Reaches inaccurate conclusions based on the evidence 

Important evidence relevant to the problem is not identified 
Critical thinking skills and habits of mind are absent 
• Conclusions are lacking or unclear 
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Continued 

A SOCIAL SCIENCE RUBRIC FOR ALTERNATIVE ASSESSMENT ACTIVITIES 



COMMUNICATION 

Demonstrates knowledge and reasoning through oral, written, visual, dramatic, or mixed 
media presentation 

6 

• All ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation is well focused with a well-defined thesis 

• Presentation shows substantial evidence of organization 

• Presentation shows attention to the details of specific performance conventions 

5 

• Most ideas in the presentation are expressed in a way that provides evidence of the 
student’s knowledge and reasoning processes 

• The presentation demonstrates a focus and thesis with minimal narrative gaps 

• Presentation shows sufficient evidence of organization 

• Presentation has minor mistakes in attention to the details of specific 
performance conventions 

4 

• Some ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation demonstrates a focus and thesis with several narrative gaps 

• Presentation demonstrates adequate evidence of organization 

• Presentation has mistakes in attention to the details of specific performance conventions 
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• Few ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation demonstrates an inadequate focus and thesis 

• Presentation demonstrates inadequate evidence of organization 

• Presentation has insufficient attention to the details of specific performance conventions 

2 

• Most ideas in the presentation are not clearly expressed 

• The presentation demonstrates insufficient focus and a poorly defined thesis 

• Presentation demonstrates insufficient evidence of organization 

• Presentation has multiple mistakes in attention to the details of specific performance 
conventions 

1 

• Expression of all ideas in the presentation is unclear 

• The presentation demonstrates little focus and lacks a thesis 

• Presentation demonstrates little evidence of organization 

• Presentation has no attention to the details of specific performance conventions 



TT his model is an analytic rubric. It separates the skills a student possesses into three dimensions: 
knowledge, reasoning, and communication. The three dimensions are interrelated. They overlap to show 
what students know and what they can do. Each dimension of the rubric is divided into six levels. Each 
level is defined by several criteria which reflect a student's abilities and skills. Collectively, Levels 6, 5, 4 
are designed to differentiate among students whose knowledge, reasoning, and communication skills are 
developed. Collectively, Levels 3, 2, 1 represent a student's knowledge, reasoning, and communication skills 
that are still developing. Level 6 represents work of a student who exhibits the most developed skills; 

Level 1 represents the work of a student with the lowest level of developing skills. 

The gap between Level 3 and Level 4 is wider than the gap between any of the other levels because it 
differentiates between a student whose skills are still developing and a student whose skills are developed . 

An analytic rubric is especially appropriate and useful for assessment in the social sciences. Teachers know 
that their students may perform at a more or less developed level in one dimension than in another. For 
example, a student may perform at Level 6 in knowledge, at Level 5 in reasoning, and at Level 3 in 
communication. An analytic rubric allows teachers to take these differences into account when assessing 
their students. 
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RATIONALE FORA SOCIAL SCIENCE RUBRIC 



Dimension 1: Knowledge 

Knowledge of evidence from the social sciences: 
facts/supporting details; themes/issues; and 
concepts/ideas 

Knowledge of evidence is basic to the social sci- 
ences. Students who have developed knowledge — 
Levels 6, 5, 4 — are able to demonstrate their ability 
to identify, define, and describe key concepts, 
themes, issues, and ideas; they show their aware- 
ness of the connection between key facts and sup- 
porting details; and they are accurate in their use of 
facts and details. The levels are differentiated by the 
degree to which students can demonstrate their 
knowledge, that is, by being thorough, inclusive, 
and accurate. 

Similarly, students who are developing knowledge 
- Levels 3, 2, 1 — are unable to demonstrate their 
ability to identify, define, and describe key con- 
cepts, themes, issues, and ideas; they show an 
inadequate awareness of the connection between 
key facts and supporting details; and they are 
largely inaccurate in their use of facts and details. 



“The thing that surprised me about 
alternative assessment was the variety of 
ways students showed me what they know. 

Field Test Teacher 



Dimension 2: Reasoning 

Analysis, evaluation, and synthesis of evidence. 

While facts are the essential starting point for 
demonstrating ability in the social sciences, a 
student must also be able to demonstrate the ability 
to reason. Reasoning makes facts, issues, and 
concepts meaningful. When reasoning occurs, a 
student is engaged in the content and develops a 
deeper understanding of the subject. Reasoning 
involves translation, interpretation, application, 
analysis, synthesis, and evaluation of information. 
These reasoning processes require students to 
discover relationships among facts and generaliza- 
tions, values and opinions. Reasoning abilities and 
skills also include accessing, classifying, and apply- 
ing information to provide a solution to a problem, 
to make a judgment, or reach a logical conclusion. 



A student with developed reasoning ability must be 
able to organize evidence and select and apply an 
appropriate method for analysis, evaluation, and 
synthesis. To analyze and evaluate evidence effec- 
tively, whether that evidence is presented in a print- 
ed document, a song, poem, picture, or statistical 
table, a student must ask relevant questions. 

These questions encompass the traditional five 
questions: who, what, where, when, and why. 

A student with developed reasoning abilities also 
uses critical thinking skills and habits of mind to 
evaluate evidence. (See Figures 2 and 3.) These 
thinking skills and habits of mind include compar- 
ing and contrasting, identifying causes and effects, 
developing and recognizing alternative solutions, 
showing relationships among concepts, recognizing 
bias, separating fact from opinion, identifying 
inconsistencies in logic, avoiding present-minded- 
ness, and maintaining an empathetic attitude toward 
the people under study. These habits of mind and 
thinking skills demonstrate not only what students 
know; they also reveal aspects of the student's 
intellectual character. Students who possess habits 
of mind display self-discipline as a thinker. They 
help students acquire the habit of inquiring into 
social science content and engaging in discourse 
about their inquiry. Students with well developed 
thinking skills and habits of mind create projects 
with care and thoroughness. 

While all developed students must be able to reach 
an informed conclusion, there are several ways to 
differentiate between students' reasoning skills at 
Levels 6, 5, and 4. Differentiation among these 
higher levels is a matter of the degree to which a 
student can identify and logically organize evidence 
and then select and apply an appropriate method for 
analyzing, evaluating, and synthesizing evidence. 
Students can also be differentiated by their ability 
to incorporate critical thinking skills and habits of 
mind in their process of reasoning. For example, a 
student at Level 6 will analyze and evaluate the evi- 
dence from a variety of perspectives; a student at 
Level 4 will use only one perspective, but one that 
is still sufficient to evaluate the evidence. 

Students who are developing their ability in reason- 
ing show important deficiencies. They fail to orga- 



nize information for proper analysis and may omit 
evidence. A developing student may also select an 
inappropriate method for analyzing, evaluating, and 
synthesizing evidence. Students who are in the 
process of developing reasoning skills have diffi- 
culty thinking critically. For example, they may 
accept evidence at face value without subjecting it 
to any critical analysis or evaluation. Finally, the 
inability to reach a reasonable, informed conclusion 
is indicative of a student who is still in the develop- 
ing stage. 



"In the past I’ve always had trouble explaining 
to my students what I mean by reasoning and 
critical thinking. The reasoning dimension 
enables me to place more emphasis on higher 
levels of thinking. When I shared it with my 
students, they became aware of what I mean. 

Field Test Teacher 



Dimension 3: Communication 

Demonstrate knowledge and reasoning through 
oral, written, visual, dramatic, or mixed media 
presentations 

To be useful, a student's knowledge and reasoning 
must be communicated to a wider audience. 
Effective communication requires focus and organi- 
zation. For example, in history, a student must have 
a clearly defined thesis and an organized narrative 
that tells what happened in an interesting and 
informed way. In the other social sciences, a stu- 
dent must be able to identify issues and concepts 
clearly, explain the various parts of a problem, and 
present possible resolutions. 

The most important aspect of communication is the 
student's ability to express clearly his or her ideas. 
Clarity depends upon organization. A well-orga- 
nized presentation includes a focus statement, sup- 
plies relevant examples to support main ideas, and 
offers conclusions based on evidence. Furthermore, 
an effective presentation, regardless of its type, pro- 
vides evidence of a student's knowledge and rea- 
soning processes. 

The teacher, sometimes in conjunction with the stu- 
dent, establishes the context, or audience, for a stu- 
dent's presentation: an oral report presented to his 
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or her classmates, a letter written to the newspaper, 
or an exhibit or model placed on display at a local 
business or historical society. 

A student can select a variety of techniques to com- 
municate his or her knowledge and reasoning skills. 
Each communication technique has its own conven- 
tions which teachers should take into account. For 
example, assessing an oral report may include such 
conventions as effective use of voice, gestures, eye 
contact, and use of visual aids. Assessing a student- 
made exhibit might include such conventions as 
the use of color, neatness, captions, and the selec- 
tion of appropriate pictures, photographs, maps, and 
other materials. 

A student who has developed ability in communica- 
tion demonstrates knowledge and reasoning skills 
in a clear and organized fashion. The presentation 
will also take into account the appropriate conven- 
tions for the selected activity. A higher assessment, 
Levels 6, 5, 4, is determined by the degree of clari- 
ty and organization, the quality of illustrations and 
supporting examples, and the power of the conclu- 
sion. That is, the main ideas and reasoning process- 
es are focused, well developed, and clearly articu- 
lated in the student's presentation. Finally, a presen- 
tation at the highest level of development meets all 
the convention standards for the type of activity the 
teacher assigns or the student selects. 

A student who is developing his or her communica- 
tion skills lacks the ability to present knowledge 
and reasoning clearly and effectively in an orga- 
nized presentation. That is, a student who is still 
developing cannot successfully provide a thesis or a 
focus statement, or convey information through 
examples that support and elaborate a main idea, or 
present an informed conclusion. Lastly, a develop- 
ing student neglects the details of the performance 
convention that he or she has selected as a means to 
communicate knowledge and reasoning. The differ- 
ence between students performing at Levels 3, 2, or 
1 is a matter of degree in each of the criteria. 



“I was pleasantly surprised by the degree of 
imagination the kids used during these activi- 
ties for assessment, especially in the communi- 
cation dimension. ” 

Field Test Teacher 
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FIGURE 2 

CRITICAL TRUNKING S KILLS 



• Identifying central issues 

• Making comparisons 

• Determining relevant information 

• Formulating appropriate questions 

• Expressing problems 

• Distinguishing fact from opinion 

• Recognizing bias 



• Distinguishing false from accurate images. 

• Analyzing cause and effect 

• Drawing conclusions 

• Identifying alternatives 

• Testing conclusions 

• Predicting consequences 

• Demonstrating reasoned judgment 



FIGURES 

HABITS OF MIND FOR KNOWLEDGE, REASONING, AND COMMUNICATION 



• Understand the significance of the past 
and the present to their own lives and to 
the lives of others 

• Distinguish between the important and 
the inconsequential 

• Perceive events and issues as they 
were experienced by people at the time 

• Understand how human intentions matter 

• Comprehend the interplay of change and 
continuity 

• Realize that all problems may not have 
solutions 



Appreciate the often tentative nature of 
judgments 

Recognize the importance of indviduals who 
have made a difference 

Appreciate the force of the nonrational, the 
irrational, and the accidental in human efforts 

Understand the relationship between people, 
time, and place as the context for events 

Recognize the difference between fact 
and conjecture 

Use evidence to frame useful questions 



HOW TO l)SE THE SAMPLE ASSESSMENT ACTIVITIES «$» 



Each sample assessment activity has been developed with the Illinois State Goals for Learning in the Social 

Sciences in mind. 

The five state goals for students in the social sciences are: 

Goal 1. Understand and analyze comparative political and economic systems, with an emphasis on the 
political and economic systems of the United States. 

Goal 2. Understand and analyze events, trends, personalities, and movements shaping the history of the 
world, the United States, and Illinois. 

Goal 3. Demonstrate a knowledge of the basic concepts of the social sciences and how these help to 
interpret human behavior. 

Goal 4. Demonstrate a knowledge of world geography with emphasis on that of the United States. 

Goal 5. Apply the skills and knowledge gained in the social sciences to decision making in life situations. 



The sample activities in this guide include content in each of the goals from United States History, World 
History, Civics and Government, Geography, and the other Social Sciences. The titles of the sample activities 
are listed in Figure 4. Most of the activities are individual assessments; some involve cooperative work. The 
activities located at the beginning of the list will take about one class period. They can be administered any time 
after the content has been taught: immediately after a lesson, at the end of a unit of instruction, or as part of a 
semester examination. The activities located near the end of the list will take longer periods of time to complete. 
For example, they include activities that require out-of-class research and extensive preparation leading to the 
completion of a project. 



“The rubric was beneficial in targeting students ’ strengths and weaknesses. I used it to help 
students recognize how they could improve. ” pj e j^ Test Teacher 
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TEN KEYS TO SUCCESSFUL ALTERNATIVE ASSESSMENT 




FIRST. Remember that curriculum, instruction, 
and assessment are inextricably linked. As you 
choose assessment activities for your class, ask 
yourself these important questions. 

• Does the activity match my teaching goals? 

• Does the activity adequately reflect the con- 
tent and skills I expect my students to learn? 

• Does the activity enable my students to 
demonstrate both their abilities and progress? 

• Is the activity meaningful and engaging to 
students so they will be motivated to show 
their capabilities? 

SECOND. Students will require practice and 
coaching to complete particular kinds of activities if 
they have not experienced them during the school 
year. 

THIRD. Teachers will also need to practice using 
the rubric, particularly if they are using new teach- 
ing strategies and assessment techniques. 

FOURTH. The sample activities are intended to 
be flexible. Because the activities were created, 
reviewed, and field tested by other teachers, they 
may require some modification to meet the needs 
of your students. Therefore, do not feel restricted 
by the directions on any given activity if you will 
learn more about your students' abilities and skills 
by altering it. 

FIFTH. Read the "Note to the Teacher" (pages 53- 
56 of this guide. The Note suggests ways to adapt 
the activity to similar lessons or units. For exam- 
ple, an activity that focuses on topics from United 
States history can be adapted for a World History 
course by changing the names of historical figures 
or episodes as appropriate for individual lessons 
and courses. 



SIXTH. In many of the activities, the directions to 
the student include the phrase, "In a written, oral, or 
dramatic presentation...." Again, feel free to select 
or adapt the type of performance that is best suited 
to your students. 

SEVENTH. Alternative assessment activities are 
not necessarily a replacement for objective tests. 
Objective tests are an efficient way to assess 
students' knowledge of discrete facts and are easy 
to score. Each teacher can strike the appropriate 
balance in their classes between objective tests and 
alternative assessment activities. 

EIGHTH. Many teachers will want to assign tra- 
ditional letter grades that roughly correspond to the 
levels on a rubric: an A for the highest level; an F 
for the lowest level. Teachers, students, and parents 
understand grades while "levels of performance" 
may be unfamiliar terminology. The model rubric 
in this guide is designed to prevent an easy transla- 
tion of levels of performance into grades. While 
some teachers may use the rubric to assign a grade, 
others may use a combination of graded assign- 
ments and alternative assessment activities to indi- 
cate a student's standing and progress in a course. 

NINTH. Alternative assessment activities lend 
themselves to integrated learning and interdiscipli- 
nary teaching techniques. More emphasis is cur- 
rently being placed on these teaching and learning 
strategies in many school districts. The State Goals 
for Learning in all of the subject areas are listed in 
Figure 6. 

TENTH. The bibliography at the end of this publi- 
cation provides a list of readings for teachers who 
are interested in learning more about assessment in 
the social sciences. 
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Developing Developed 



KNOWLEDGE 



Knowledge of evidence from the social sciences: facts/supporting details; 
themes/issues; and concepts/ideas 

Key concepts/themes/issues/ideas are thoroughly identified, defined and described 
Significant facts/supporting details are included and accurately described 
Has no factual inaccuracies 



Key concepts/themes/issues/ideas are considerably identified, defined, and described 
Facts/supporting details are included 
Has only minor factual inaccuracies 



Key concepts/themes/issues/ideas are partially identified, defined, and described 
Some facts/supporting details are included 

May have a major factual inaccuracy, but most information is correct 



Some key concepts/themes/issues/ideas are identified, defined, and described 

Few facts/supporting details are included 

Has some correct and some incorrect information 



Few key concepts/themes/issues/ideas are identified, defined, and described 
Facts/supporting details are not included 
Information is largely inaccurate or irrelevant 

Key concepts/themes/issues/ideas are not identified, defined, and described 
Facts/supporting details are not included 
Information is inaccurate or absent 
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REASONING 

Analysis, evaluation, and synthesis of evidence 



• Identifies and logically organizes all relevant evidence 

• Uses appropriate and comprehensive critical thinking skills and habits of mind to analyze, 
evaluate, and synthesize evidence 

• Reaches informed conclusions based on the evidence 



• Identifies and logically organizes most of the relevant evidence 

• Uses appropriate and critical thinking skills and habits of mind to analyze, evaluate, and 
synthesize evidence 

• Reaches informed conclusions based on the evidence 



• Identifies and organizes some of the relevant evidence 

• Uses partial critical thinking skills and habits of mind to analyze, evaluate, and 
synthesize evidence 

• Reaches informed conclusions based on the evidence 



Identifies some of the relevant evidence but omits other evidence 

Uses incomplete critical thinking skills and habits of mind to analyze, evaluate, 
and synthesize evidence 

Reaches incomplete conclusions based on the evidence 

Identifies little relevant evidence and omits most of the evidence 

Uses unclear or inappropriate critical thinking skills and habits of mind to analyze, 
evaluate, and synthesize evidence 

Reaches inaccurate conclusions based on the evidence 

Important evidence relevant to the problem is not identified 
Critical thinking skills and habits of mind are absent 
Conclusions are lacking or unclear 



COMMUNICATION 




Demonstrates knowledge and reasoning through oral , written , visual , dramatic , or 

mixed media presentation 

• All ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation is well focused with a well-defined thesis 

• Presentation shows substantial evidence of organization 

• Presentation shows attention to the details of specific performance conventions 

• Most ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation demonstrates a focus and thesis with minimal narrative gaps 

• Presentation shows sufficient evidence of organization 

• Presentation has minor mistakes in attention to the details of specific performance 
conventions 

• Some ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

• The presentation demonstrates a focus and thesis with several narrative gaps 

• Presentation demonstrates adequate evidence of organization 

• Presentation has mistakes in attention to the details of specific performance 
conventions 



Few ideas in the presentation are expressed in a way that provides evidence of the 
student's knowledge and reasoning processes 

The presentation demonstrates an inadequate focus and thesis 
Presentation demonstrates inadequate evidence of organization 

Presentation has insufficient attention to the details of specific performance conventions 

Most ideas in the presentation are not clearly expressed 

The presentation demonstrates insufficient focus and a poorly defined thesis 

Presentation demonstrates insufficient evidence of organization 

Presentation has multiple mistakes in attention to the details of specific performance 
conventions 

Expression of all ideas in the presentation is unclear 
The presentation demonstrates little focus and lacks a thesis 
Presentation demonstrates little evidence of organization 

■Presentation has no attention to details of spe cific perfo rmance conventions 
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FIGURE 4 

SAMPLE ASSESSMENT ACTIVITIES IN THE SOCIAL SCIENCES 



The following section of this publication includes sample activities that teachers can employ to assess their 
students' knowledge, reasoning ability, and communication skills in the social sciences. The activities and 
the rubric for assessing student performance were reviewed in the Fall of 1994 and the Winter of 1995 by a 
committee of twenty educators convened by Dr. John Craig, Assessment Consulant for the ISBE. The sam- 
ple activities and the rubric were field tested by elementary, middle, and high school teachers who attended 
one of four regional workshops sponsored by the Illinois Council for the Social Studies in April, 1995. 
Approximately 2,500 students completed one or more of the activities. 



TITLES 



1. History and Government: Political Participation 
and Voting 

2. History and Geography: Developing Countries 

3. History: Colonial Diary 

4. History: Famous Personalities I 

5. History: Famous Personalities II 

6. History: Cultural Encounter 

7. Civics - Government: Separation or Shared 
Powers? 

8. Civics - Government: The Political 
Spectrum 

9. History and Government: American Political 
Philosophers 

10. History and Sociology: Women of the 
Middle East 

1 1 . Psychology 

12. Economics: Unlimited Wants and Scarce 
Resources 

13. Sociology: A Study of Contemporary Life 

14. History and Archaeology 

15. History and Anthropology 

16. History: The American West 

17. History and Sociology: Women's Fashions and 
Social Roles 

18. The Social Sciences: Why Are They Important? 



19. History: Using Art To Understand the Past 

20. History: Reacting To A Primary Source 

21. Psychology: Working with Tables and Graphs 

22. Psychology: Case Studies 

23. Government: Writing To An Elected Official 

24. U.S. History and Government: Rights and 
Responsibilities 

25. U.S. History: Creating a Newspaper 

26. History and Government: A Decision About 
Rights 

27. Economics: Marketing A Soft Drink 

28. History and Geography: Stamps 

29. History and Geography: Making Decisions 

30. History: Famous Illinois Citizens 

31. History: Immigrants I 

32. History: Immigrants II 

33. History: An Evaluation of FDR's Domestic and 
Foreign Policy 

34. Economics: Planning A Budget 

35. Government: Types of Government 

36. Government: A Political Campaign Simulation 

37. Class Project: What is Government and What 
Should It Do? The Importance of Civic Life, 
Politics, and Government 
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FIGURE 5 

SOCIAL SCIENCES 



The matrix provided in Figure 5 indicates the relationship of an activity to one or more of the Illinois Goals 
for Learning in the Social Sciences. Some of the activities focus exclusively on one goal. Others, because 
of the inclusive nature of the social sciences, meet several of the state goals. 

Matrix of Sample Assessment Activities and State of Illinois Goals for Learning in the Social Sciences 



Activity #1 Goal #2 Goal #3 Goal #4Goal #5 Goal 



1. History & Government: Participation 

2. History and Geography: Countries 

3. History: Colonial Diary 

4. History: Famous Personalities I 
5 History: Famous Personalities II 

6. History: Cultural Encounter 

7. Civics - Government: Separation/Powers 

8. Civics - Government: Political Spectrum 

9. History & Goverment: Philosophers 

10. History & Sociology: Women/Mid East 

11. Psychology 

12. Economics: Unlimited Wants & Resources 

13. Sociology: A Study of Contemporary Life 

14. History & Archaeology 

15. History & Anthropology 

16. History: The American West 

17. History & Sociology: Women’s Roles 

18. The Social Sciences: Why Important? 

19. History: Using Art To Understand the Past 

20. History: Reacting To A Primary Source 

21. Psychology: Tables and Graphs 

22. Psychology: Case Studies 

23. Government: Writing An Elected Official 

24. U.S. History & Government: R & R 

25. U.S. History: Creating a Newspaper 

26. History and Government: Decision/Rights 

27. Economics: Marketing A Soft Drink 

28. History and Geography: Stamps 

29. History and Geography: Making Decisions 

30. History: Famous Illinois Citizens 

31. History: Immigrants I 

32. History: Immigrants II 

33. History: FDR's Domestic & Foreign Policy 

34. Economics: Planning A Budget 

35. Government: Types of Government 

36. Government: A Political Campaign 

37. Class Project 
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HISTORY AND GOVERNMENT: #11 

POLITICAL PARTICIPATION AND VOTING 



Use the cartoon on this page to react to this statement in a written, oral, or dramatic presentation: 



"African Americans and White Americans have faced 
similar problems when wanting to participate in politics." 




The presentation should take into account the following questions: To what extent is the cartoon historically 
accurate? What does this cartoon say about the obstacles African Americans faced compared to White 
Americans? According to the cartoon, what is the most important way to participate in politics? Are there 
any obstacles today that prevent African Americans and White Americans from participating in politics? 
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#2 HISTORY & GEOGRAPHY: 

DEVELOPING COUNTRIES 



Developing countries experience a transition from a traditional to a modem society. Imagine you are visit- 
ing one of the developing countries of the world. 



Reproduced below are the two sides of a postcard you might send to your family or friends at home. Identify 
the country you are visiting. On the front of the card, draw a scene of what you might see while visiting that 
country. The scene should include elements of both a traditional and a modem society. On the back of the 
card, write a message describing the scene and presenting a few facts about the country. 



Part A 



Front 



Country 



Back 



Part B 



In a written or oral presentation explain why you included the objects in the scene, 



HISTORY #§ 

COLONIAL DIARY 



Imagine you are a colonist in 17th century Jamestown, Virginia or in Plymouth, Massachusetts. You are 
keeping a diary in which you record such events as the arrival of a new ship, the relations with natives, the 
planting of crops, your diet, and other everyday events. 

In written, oral, or dramatic form, describe one day’s entry in the diary. 
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# 4 HISTORY: 

FAMOUS PERSONALITIES I 



One of the most important aspects of applying for many jobs is the preparation of a resume and a letter of 
application. A resume is a brief outline of the most important aspects of a person's life. It is designed to 
make a person attractive to a prospective employer. A typical resume includes: 1) the person's name and 
address; 2) the title of the job he/she is seeking; 3) an outline of the person's background and work 
experience; 4) past achievements; 5) a list of the person's strengths; and 6) the name of at least one person 
who is familiar with his/her abilities. A letter of application explains why a person is applying for a position 
and why he/she should be hired. 

Part A: 

Listed below are some individuals who have had an important influence in world history. 

Choose one name from the list and prepare a resume that describes the person at the high 
point of his/her career. 

Christopher Columbus 
Jean D'Arc 
Mansa Musa 
Martin Luther 
Michelangelo 
Richard the Lionheart 



Part B: 

Write a letter of application for the individual you chose. Explain why he/she is an outstanding 
choice for the job. 



HISTORY: # 5 

FAMOUS PERSONALITIES R 



One of the most important aspects of getting many jobs is the interview. During an interview the employer 
finds out information such as the applicant's name and address and what position the person is seeking. The 
interviewer also asks the applicant questions about the following: 1) applicant's background and experience; 
2) applicant's past achievements; 3) applicant's present goals; 4) how the applicant will help if hired; and 
5) references who are familiar with the applicant's abilities. 

Listed below are some individuals who have had an important influence in world history. Choose one 
name from the list and write a script for an interview which includes both the interviewer's questions and 
the applicant's responses. At the end of your presentation, explain why you would or would not hire the 
applicant. 

Jane Addams 

W. E. B. DuBois 

John L. Lewis 

J. Phillip Randolph 

Eleanor Roosevelt 
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m HISTORY: 

CULTURAL ENCOUNTER 



An important event in world history occurred in 1519 when the Aztec people of Mexico first encountered 
Europeans from Spain. In a written, oral or dramatic presentation, compare and contrast the two cultures. 
Consider the following aspects of the encounter: 

social classes 
leadership 
religion 
technology 

relations with other peoples 
values 







id 



19 



OVKS— GOVERNMENT 

SEPARATION OR SHARED POWERS 




The United States Constitution provides for a separation of powers. 
Examine the illustration on this page. 



Write an essay, illustrate in a cartoon, or demonstrate with a dramatization the meaning and importance of 
separation of powers. In your presentation consider the following: What is separation of powers and why is 
it important? Give examples of separation of powers. Does our government have a separation of powers, or 
are the powers shared powers? 
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CIVICS - GOVERNMENT: 

THE POLITICAL SPECTRUM 



Here are a few issues on which American public opinion often disagrees: abortion, capital punishment, 
welfare, foreign aid, and drugs. You will be assigned to a group exploring one of these issues. 

Below is a line called a political continuum. 



Discuss with your group the following terms. Then write each term in the appropriate place on the continuum. 

conservative 

liberal 

reactionary 

moderate 

radical 

Each member of your group is to take one of the five positions on the continuum. In a panel discussion for- 
mat, each member is to explain the position on one of the issues that a person with that particular point of 
view would hold. 
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HISTORY AND GOVERNMENT: m 

AMERICAN POLITICAL PHILOSOPHERS 



The 1750s through the 1830s were a special time in American History. Such important individuals as 
Abigail Adams, Alexander Hamilton, Thomas Jefferson, James Madison, Mercy Otis Warren, and Mary 
Wollstonecraft lived at this time. Imagine one of these individuals was a time traveller who was able to visit 
the United States today. 

In a written, oral, or dramatic presentation, describe a discussion you might have with one of these individu- 
als. Your presentation should demonstrate your knowledge of the person's life and ideas. What observations 
and comments would the time traveller make about social and political conditions in America today? 



♦♦♦ #n® HISTORY AIND SOCIOLOGY: 

WOMEN OF THE MIDDLE EAST 



Imagine that you are an ideal wife and mother living in the Middle East around 1900. In a written, oral, or 
dramatic presentation, develop a story about your life. Your presentation should demonstrate awareness and 
knowledge of traditional Middle Eastern customs and your religious beliefs. 
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PSYCHOLOGY Mil 



The study of human behavior often involves the work of social scientists called psychologists. In a written, 
oral, or graphic presentation, explain what psychologists do and how their work contributes to an under- 
standing of human behavior in society. 
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#H2 ECONOMICS: 

UNLIMITED WANTS AND SCARCE RESOURCES 



The study of how people satisfy unlimited wants with scarce resources often depends upon the work of 
social scientists called economists. In a written, oral, or graphic presentation, explain what economists do 
and how their work contributes to an understanding of economic systems. 



SOCIOLOGY: MS 

A STUDY OF CONTEMPORARY LIFE 



The study of contemporary life is conducted by social scientists Called sociologists. In a written, oral, or 
graphic presentation, explain what sociologists do and how their work contributes to an understanding of 
society. 
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♦♦♦ #M HISTORY AND ARCHAEOLOGY 



The study of history often involves the work of social scientists called archaeologists. In a written, oral, or 
graphic presentation, explain what archaeologists do and how their work contributes to an understanding of 
the past. 
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HISTORY AND ANTHROPOLOGY MS 



The study of history often involves the work of social scientists called anthropologists. In a written, oral, or 
graphic presentation, explain what anthropologists do and how their work contributes to an understanding of 
the past and the present. 
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♦♦♦ $M HISTORY: 

IRE AMERICAN WEST 



Imagine that you are living in 1 850 and are heading to the American West in a wagon train. 
In a written, oral, or dramatic presentation describe: 

where you will settle 

your wagon and some of your important possessions and supplies 
the major obstacles you have encountered on the way west 
your plans when you reach the end of your journey 
Be sure to explain in your presentation why you made the choices you did. 



HISTORY AM) SOCIOLOGY: Sfl? 

WOMEN’S FASHIONS AND SOCIAL ROLES 



The role of women in America’s society has changed dramatically since 1900. Your task is to make a series 
of five posters that show how the roles of women have changed. Each poster should represent roughly a 
twenty-year period beginning in 1900. Then in written or oral presentation, explain how your posters show 
the changing roles of women. 



♦♦♦ m THE SOCIAL SCIENCES: WHY ARE THEY IMPORTANT? 



A famous Greek philosopher once said that the most important goal in life is "to know yourself." A study of 
the social sciences is one way to reach this goal. In a written, oral, or graphic presentation, explain how 
each of the following social sciences can help you "to know yourself." 



History 

Geography 

Sociology 

Anthropology 

Political Science 

Economics 



ERjt 



31 



41 



HISTORY: iW 

USING ART TO UNDERSTAND THE PAST 



This drawing is titled "Negro Migration." It shows an important part of African American 
history that began during World War I. 

In a written, oral, or dramatic presentation, answer the following questions: 

Where are the people in the scene coming from? What evidence in the picture supports 
your answer? 

Where are the people going? What evidence in the picture supports your answer? 

Why are the people going there? Why might they be leaving their homes? 

What experiences did the people have when they reached their destinations? 




“Negro Migration” (RG200) - Adapted from National Archives Teaching Unit: World War / - The Home Front: 
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#2(D HISTORY: 

REACTING TO A PRIMARY SOURCE 



Assume Congressman John F. Carew represents you in the House of Representatives in Washington, D.C. 
He has written this letter to you and his other constituents. When this letter was written, the United States 
was a neutral nation not yet involved in World War I. 

Your task is to write a response to Representative Carew's letter. In this letter you will either attack or 
defend Representative Carew's position about American citizens travelling abroad on foreign vessels. Be 
sure to address the following issues raised in the Congressman's letter on your response: 

American citizens travelling abroad during a war 

Treasonable activities during a war 

The rights of the individual during a war 



JOHN F. CAREW, M.C. 

Tel. 1009 Plaza Seventeenth District 

3 1 1 East 57th Street New York 

New York 



HOUSE OF REPRESENTATIVES. 
WASHINGTON. 



March 7, 1916 



Sir: 



As your Congressman I feel it my duty to write to you as follows: 

Although it is one of the rights of an American Citizen to travel abroad upon 
the merchant ships of the belligerent nations in the present war, a right which neither 
the President nor Congress can or should surrender, it is a right the exercise of which 
to-day is entirely unnecessary and may possibly involve the Government and the peo- 
ple of the United States in serious diplomatic difficulties and may even in its conse- 
quences involve us in war. 

I think that an American Citizen who travels on one of such ships is guilty of a 
treasonable jdjssg&prd of the suprejajeq^triotic duty w hich^v ^ry man^w^s to-his 




ai 



i am conce 



T will be 



country, nfevjer to ftnperil her peace ana happiness. So 

inclined to» regarcLwith indifference the fate of a man wjho disregards this warning. 

If youtrave to go to sea, goirran American Ship, if you don’t have to go, stay 
home. At all times and in all places do all you can to keep our beloved country out of 
danger. Remember your duties to your country as well as your rights. 

“May Columbia ride safe through the Storm.” 

yours truly, 



(signed) 



JOHN F. CAREW. 



NATIONAL ARCHIES 
World War I 
Document 2 
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#2 Q PSYCHOLOGY: WORKING WITH TABLES AND GRAPHS 



Social scientists often summarize data in tables and graphs. 

Your first task: make a frequency distribution table and then graph the following data: 
You are studying adolescent behavior. The ages of the members in the group are: 



13 


18 


14 


15 


14 


15 


17 


16 


14 


17 


13 


16 


15 


15 
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15 
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16 


16 


14 


14 


17 


15 


16 


13 


18 


16 


15 


16 



Frequency distribution 
age frequency 



number 

of 

people 



ages 



Second task: Design a research project about your school. Explain why age distribution is an important 
factor in your study of adolescant behavior. 
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PSYCHOLOGY: # 

CASE STUDIES 



Dennis Jones, age ten, is often in trouble at school. Mrs. Joan Headman, a psychology student, offered to 
prepare a case study of the boy. Her case study appears below. After reading it, in an oral or written 
presentation, discuss whether this was a well-prepared case study. If you were a psychology student, how 
would you improve the study? 



Report on Dennis Jones 

Dennis is a terrific kid who is a bit of a prankster. He has been getting into trouble in school, so I inter- 
viewed him on three occasions to try to find out why he misbehaved. 

He says his teacher doesn't like him and that he yells at him for such little things as getting out of his seat or 
making bathroom noises. I think Dennis is right. The teacher lacks an appreciation of Dennis' sense of 
humor and seems to pick on him. I think Dennis is funny and that the teacher should lighten up. 

Dennis says his classmates sometimes tease him. Once he got fed up and threw his lunch tray at them. The 
lunchroom supervisor sent him to the principal. I think the supervisor overreacted. After all, if Dennis did- 
n't take any action, the teasing would likely continue. 

Dennis gets along fine with his family. He has a close relationship with his mother and brother. He told me 
he loves them and they love him. 

Dennis' school problems seem related to the fact that most of the adults at the school dislike him. The time 
he pulled the false fire alarm was because the teacher had assigned him an after-school detention. 

I think Dennis is a fun-loving child who is misunderstood by the school personnel. At our last session, he 
hugged me and said "I love you, Mrs. Headman." I'll treasure that moment forever. 
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GOVERNMENT: 

WRITING AN ELECTED OFFICIAL 



The government of the United States is often described as a "representative government." The men and 
women we elect represent us. One of the ways the voters let their representatives know how they feel about 
issues which are important to them is to write letters. 

Your task is to write a letter to one of your elected officials. In your letter, limit yourself to one issue that 
concerns you. Make sure you are addressing the appropriate level of government that has jurisdiction over 
this issue. For example, if you are concerned about local bus transportation, write an official in local gov- 
ernment. If you are writing about a state issue like the scheduling of state championships, address your let- 
ter to a state official. If the issue is national in scope, for example, immigration policy, write to one of your 
two United States senators or to your congressional representative. 



U.S. HISTORY AND GOVERNMENT: #24 

RIGHTS AND RESPONSIBILITIES 



Americans enjoy many rights of citizenship guaranteed by our Constitution. Along with the rights and privi- 
leges of citizenship go certain responsibilities. Below is a partial list of rights granted to American citizens: 

1 . freedom of speech 

2. freedom of the press 

3. right to vote 

4. right to assembly 

Your task is to prepare a written, oral, graphic presentation. Choose two of these rights and describe the 
personal responsibilities accompanying them. Are those responsibilities voluntary or involuntary? Include 
in your presentation a discussion of whether there is a need to sometimes limit an individual’s rights. 
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#23 US. HISTORY: 

CREATING A NEWSPAPER 



Listed below is a group of famous people: 

Anne Hutchinson 
John Marshall 
Chief Joseph 
Booker T. Washington 
Woodrow Wilson 

Your task is to create a front page of a newspaper that reflects the significant events of this person's life. 
Include a feature story which highlights the key event of the person's life. Your front page should also 
include an editorial that expresses your opinion on one key aspect of the person's life. Include a classified 
advertisement, a sports and entertainment column, or a cartoon that illustrates the time and place in which 
the person lived. 



HISTORY AND GOVERNMENT: $M 

A DECISION ABOUT RIGHTS 



Imagine the following situation: 

You are watching television when an "alien" form appears on the screen. The alien states that all of earth and 
its inhabitants are now under the control of aliens. The alien informs you that all forms of communication 
have been taken over. 

The alien continues with this statement: "Americans believe rights are important. The United States 
Constitution and the Bill of Rights guarantee many rights. As aliens, we are going to take away all of your 
rights except for one." 

Below is a list of ten rights. You have the right to: 

Petition the Government 
Have a Lawyer 
Freedom of Speech 
Freedom of Religion 
Peaceably Assemble 
Freedom of the Press 
Bear Arms 
Trial By Jury 
A Speedy and Public Trial 

Freedom from Unreasonable Searches and Seizures 

Decide which right you think is most important — the right you would never want to give up or lose. Explain 
why the right you have chosen is the most important. You may present your explanation in a cartoon, essay, 
dramatization, oral report, or any other medium agreed upon with your teacher. 
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ECONOMICS: 

MARKETING A SOFT DRINK 



Your company has put you in charge of its marketing campaign for a new soft drink. Prepare a presentation 
that demonstrates your marketing strategy and ideas for the company's Board of Directors. Your presenta- 
tion should explain how the strategies you developed will make the new product successful. Begin by 
naming the beverage, designing the container, and drawing a logo. Then, explain to the Board of Directors 
the following: 

how you will target consumers 

how you will determine the price 

what you will emphasize in a 30 second advertising spot. 



HISTORY AND GEOGRAPHY: #28 

STAMPS 



Imagine that you are the chairperson of a committee that makes recommendations for the United States 
Postal Service regarding new stamps. Make a series of three posters with your recommended new stamp 
designs. Then in a written or oral presentation explain why you chose the particular person, place, object, 
or event that is to be represented in the stamps. 
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HISTORY AND GEOGRAPHY: 

DECISIONS 



Imagine you live in London, England in the year 1720. You have visited the Massachusetts Bay and 
Chesapeake Bay colonies in the Americas for the last 50 years. You have a reputation as an expert on 
the English colonies because you know about the changes that have occurred in both places. 

A family quite close to you has a daughter who wants to leave her family and settle in the Americas. 

The family is concerned about their daughter because it knows only rumors about Massachusetts Bay and 
Chesapeake Bay. The family has asked you to advise their daughter regarding opportunities, difficulties, and 
conditions in both areas. 

Role play or write a letter convincing the daughter to choose one area over the other as a place of 
settlement. 



HISTORY: #S(D 

FAMOUS ILLINOIS CITIZENS 



The following list includes individuals who are associated with Illinois history. They made significant con- 
tributions to their respective fields of literature, architecture, business, social reform, and politics. They also 
have been involved in events, trends, and movements that have shaped the history of the United States and 
the world. 



Jane Addams 
Betty Friedan 
Abraham Lincoln 
Cyrus McCormick 
Upton Sinclair 
Louis Sullivan 

Your task: describe in an oral report, demonstrate in a dramatization, or illustrate in a poster a significant 
contribution one of these people made to his or her field. Your presentation should explain your reasons for 
selecting the individual. It should also explain why the individual made an impact on Illinois, the United 
States, and the world. 
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HISTORY: 

IMMIGRANTS I 



Many immigrant groups have been involved in events, trends, and movements that have shaped the history 
of the United States and the world. Your task: describe in an oral report, demonstrate in a dramatization, 
or illustrate in a poster, the significant contributions made by an immigrant group. Your presentation should 
explain why you selected the immigrant group. It should also explain why the group had an important 
impact on the history of Illinois, the United States, and the world. 



HISTORY: m 

IMMIGRANTS D 



Each year, thousands of people from all parts of the world emigrate to the United States. During much of 
our history, few legal restrictions were placed on immigrants who hoped to enter the United States. 
Beginning in the 1880s, restrictions were placed on immigrants. Some immigrant groups were excluded; 
other groups were limited to specific numbers per year. 

Your task is to write an essay about recent immigration. In your essay refer to the experiences of 
immigrant groups in the past year. Based on their experiences, explain your reasons for deciding whether 
immigration should be restricted or not. 
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#§§ HISTORY: 

AN EVALllAnON OF FDR'S DOMESTIC AND FOREIGN POLICY 



Franklin D. Roosevelt was president during the Great Depression and World War II. During his presidency, 
he created domestic and foreign policies. Some of his policies were praised; others were criticized. 

Imagine you are a member of F. D. R.’s cabinet. The purpose of the meeting is to evaluate FDR's domestic 
and foreign policies. Make some predictions about how F. D. R.’s policies might affect the next generation 
of American citizens. 



ECONOMICS: ifM 

PLANNING A BUDGET 



Your job provides you with an income of $18,000 a year. Your present monthly budget is shown in the 
graph below. 



MY MONTHLY BUDGET 



Utilities (Electric, Telephone) 




You have decided to buy a new car. The dealer is willing to sell you the car you want if you can make the 
$199 monthly payments. You do not, however, want the purchase of a car to change your present lifestyle 
too much. 

Develop a new budget that will allow you to buy the car while still maintaining nearly the same standard of 
living you now have. In your answer, explain specifically how you would reallocate your resources and 
why you made the changes you did. Describe the part(s) in your budget where you will take the money for 
your car. Keep in mind that some of your expenses, housing and medical care, for example, are fixed 
expenses. They cannot be changed. 
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GOVERNMENT: 

TYPES OF GOVERNMENT 



It is important for all citizens in a democracy to know the basic difference between constitutional and 
non-constitutional governments. Distinguishing characteristics are limited government and unlimited 
government. 



DIRECTIONS: 

Read the descriptions of limited government and unlimited government. Then apply what you know about 
limited and unlimited governments to the questions below. 

Limited Government 

In the United States, the powers of government are limited. A limited government is a constitutional govern- 
ment. A limited government makes sure that leaders of government do not misuse the powers they have been 
given. It insists that all people, including people in authority such as the president and members of the con- 
gress, obey the laws. A limited government has effective controls over the power of people in authority and 
protects the rights of individuals. 

Unlimited Government 

An unlimited government includes authoritarian and totalitarian governments. Under authoritarian systems, 
all power is concentrated in one person or a small group. People who live under an authoritarian system do not 
have an effective way to restrain the power of the rulers. Totalitarian governments regulate every part of the 
lives of individuals. 

An unlimited government is a non-constitutional government. An unlimited government does not have 
effective controls over the power of its rulers. The people in authority cannot be easily removed from office 
by peaceful and legal means. 

1. Characteristics of Limited Government and Unlimited Government 

What is one of the most important characteristics of a limited government? 

What is one of the most important characteristics of an unlimited government? 

2. Examples of Limited and Unlimited Governments 

What is a historical example of a limited government? 

What is a historical example of an unlimited government? 

What is a current example of a limited government? 

What is a current example of an unlimited government? 



GOVERNMENT: $§§ 

TYPES OF GOVERNMENT 



3. Civil Society and Limited Government 

Civil Society 

An important way individuals can influence leaders of government is to participate in elections and vote. 
Give an example of how an individual can influence leaders of government during an election. 



Voting and elections are ways individuals can influence leaders of government. Individuals can also 
influence leaders because the United States has a civil society. 

A civil society provides people with opportunities to associate with each other for social, religious, political, 
economic, and cultural purposes. The opportunities of a civil society allow individuals to join organizations. 
A civil society lets individuals associate and be members of non-governmental organizations such as family, 
friendships, unions, and business enterprises. Through associations with others, individuals influence 
leaders of government. 

Explain how association in a union or business enterprise can influence leaders of government. 

Explain the role of civil society in limited and unlimited governments. How do the resources 
of civil society maintain a limited government? 



4. Relationship of Limited Government to Freedoms 

Below is a list of personal freedoms. Explain why limited government is important for the protection of per- 
sonal rights. What would happen to your personal rights if government were not limited? 

enjoy the privacy of your home 
practice the religion of your choice 
believing what you wish 

Below is a list of essential political freedoms. Select one of the freedoms and explain the relationship of 
limited government to the political freedom. What would happen to this political freedom if government 
were not limited? 

freedom of speech 
freedom of press 
freedom of assembly 

Below is a list of economic freedoms. Select one of the freedoms and explain the relationship of limited 
government to the economic freedom. What would happen to this economic freedom if the government 
were not limited? 

freedom to enter into contracts 
freedom to choose one's own employment 
freedom to own and sell property 
freedom to engage in a business 
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Sm GOVERNMENT: 

A POLITICAL CAMPAIGN SIMULATION 



This is a class project in which you will become actively involved in the campaign for the presidency of the 
United States by organizing, joining, and working for a political party. 

Step 1: You will be asked to express your choice for President. Those of you who have a common prefer- 
ence for a candidate for president will form political parties. You may call yourselves Democrats, 
Republicans, or another name of your choosing. 

Step 2: Each party will choose a chairperson to direct party activities and speak on its behalf. The party 
will be responsible for conducting an in-school campaign designed to rally support for your candidate in a 
mock school election. 

Step 3: Each party must draft a party platform by researching the basic issues and positions as stated 
by your candidate. These positions should be stated in a way that makes it relevant and meaningful to other 
students. Once a platform is agreed upon by all members of the party, a written draft should be drawn up. 

Step 4: You will be assigned a classroom to organize as a party headquarters. The room should be decorat- 
ed with a banner identifying the party, candidate, and an original slogan. Campaign posters and literature, 
either secured from the local party organization or produced by you, should be displayed. 

Step 5: Each party is to prepare an advertising and public relations campaign. The campaign can include 
political cartoons and video and or audio "spots" for the candidate that you have produced. Posters should 
be prepared for display around the school. 

Step 6: Your teacher will schedule a pre-election assembly to be held a few days prior to the school elec- 
tion. The purpose of the election is to remind other students of the upcoming election and of the choice they 
will make. The video spots could be presented at this time. 

Step 7: The student presidential election will be scheduled by your teacher. The party spokepersons should 
appoint an election committee which should be in place at least two weeks prior to the school election. The 
committee's responsibility is to design and produce the ballot to be used in the election and decide the man- 
ner of conducting the elections. Usually the school election is held the day prior to the national election 
with the election results announced before the end of that school day. 

Step 8: You will be involved in an analysis of the school campaign and the results of the school and nation- 
al election. The analysis can be in the form of an oral or written presentation or panel discussions or a com- 
bination of these. The focus of the analysis might include: 

What part of the campaign was most effective? 

What part of the campaign was most ineffective? 

What should be done differently if the campaign were to be run again? 

What did the school campaign focus on most: issues, personalities or emotions? 

How did the school campaign compare and contrast with the national campaign in terms 
of issues, personalities and emotions? 

What effect did the school campaign have in influencing students' thinking and voting? 

How did the results of the school election compare with local, state, and national results? 

How would you account for any differences? 
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CLASS PROJECT: ^ 

WHAT IS GOVERNMENT AND WHAT SHOULD IT DO: 

THE IMPORTANCE OF CIVIC LIFE, POLITICS, AND GOVERNMENT 



PRODUCT TO BE DESIGNED: A Practical Guide To Important Principles of American Government 

INTENDED AUDIENCE: Immigrants, Foreign Business People, Foreign Students, Foreign Travellers 

PURPOSE OF ASSIGNMENT: This project will be both a practical and creative way for you to show that 
you understand (a) what American Government is and (b) what American Government does. You are to 
explain the essential characteristics of American government principles so the reader will know about the 
United States, the state of Illinois, and other nations of the world. 



WHAT THE GUIDE LOOKS LIKE: This Practical Guide should: 

Be in the form of a Book 

Have an attractive Cover with a Title 

Include a Table of Contents 

Cite Research that is used for the guide 

Be Typed 

CONTENT REQUIREMENTS: This Practical Guide provides important information to your readers 
regarding the following aspects of government: (a) What American Government Is and (b) What American 
Government Does. 

Below are 12 possible chapter titles for the practical guide. You are assigned to a group. Each group is 
responsible for completing one or more of the chapters of the book. Each chapter provides information 
about an important characteristic of American government. You are responsible for the following: 

1 . To define and describe the characteristic clearly and accurately. 

2. To provide examples of the characteristic of government. 

3. To include at least one visual aid representing the main idea of the chapter: chart, graph, 
cartoon, picture. 

4. To explain if the characteristic is part of Illinois government. If so, how? If not, why not? 

5. To explain if the characteristic is part of another nation's government. 



PRACTICAL GUIDE TO AMERICAN GOVERNMENT 

Chapter I: What Is Civic Life and Why Is It Important? 

Chapter II: Why Is Politics Necessary? 

Chapter III: What Are the Purposes of Government? 

Chapter IV: Limited and Unlimited Governments: Who Has Power and Authority and Why? 

Chapter V: What Is the Rule of Law? 

Chapter VI: Why Is a Civil Society Important To Government? 

Chapter VII: What Is the Relationship Between Limited Government and Personal, Political, and 

Economic Freedoms? 

Chapter VIII: What Are the Purposes and Uses of Constitutions? 

Chapter IX: What Conditions Must Exist For A Constitutional Government to Flourish? 

Chapter X: What Are Shared Powers and Parliamentary Systems: What Do We Have In the U.S. 

and Why? 

Chapter XI: What Are Confederal, Federal, and Unitary Systems? 

Chapter XII: What Is the Nature of Representation? 
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ACTIVITY 

NOTES TO TEACHERS 



1 . History and Government: Political Participation and Voting 

This activity is appropriate after a unit on the Gilded Age or a unit on the 1960s. It is also 
appropriate after studying voting rights. 

2. History and Geography: Developing Countries 

This assessment activity provides a blank postcard for students to draw a scene and write a 
message. You may prefer to have students create their own postcard, one that is considerably 
larger. You may also want to provide more structure for this assessment activity. For example, 
you might direct students to focus on buildings or people as part of the scene. 

Part A assesses the knowledge and communication dimensions of the rubric. Part B assesses 
the reasoning dimension. 

3. History: Colonial Diary 

This activity assesses the knowledge and communication dimensions of the rubric. To ensure 
assessment of the reasoning dimension, you may do one of the following: require students to 
explain why particular events of the day were chosen over others, or compare the experience 
with a person of a different social class. 

4. History: Famous Personalities I 

This activity could easily be adapted for other periods of history. Be sure to emphasize to students 
that the resume should include all sub parts listed. You may want to link this activity with 
Famous Personalities II. 

5. History: Famous Personalities II 

This activity is easily adapted to any time period and any personality. You may want to have 
students role-play the interview. 

6. History: Cultural Encounter 

You might make this a group assignment in which each number of the group is given 
responsibility for one aspect. You might expand the activity by asking students to explain what 
each side gained or lost from the encounter. 

7. Civics - Government: Separation or Shared Powers? 

This assessment activity can be used immediately after students have studied a unit on powers 
of government. You may prefer to use this assessment activity at any time during the year as 
students apply this important concept of government to new units of study. 

8. Civics - Government: The Political Spectrum 

You may want to expand the list of issues. A variation would be to have one student present all 
five positions on the continuum for an issue. A follow-up activity might be to have each student 
explain his/her position on an issue(s). 

9. History: American Political Philosophers 

This activity can be adapted for different time periods. For example, you might have the time 
traveller observe and comment on events and ideas in 1900, 1963, or 1974. 

10. History and Sociology: Women of the Middle East 

This is an open-ended assignment. You may want to provide more structure by telling students 
to include categories such as diet, clothing, veiling, gender issues, daily routines, social role, 
and status. 
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ACTIVITY 

NOTES TO TEACHERS 



1 1 . Psychology 

This is a basic activity to assess students’ understanding of what psychologists do and the role 
psychology plays in the social sciences. 

12. Economics: Unlimited Wants and Scarce Resources 

This is a basic activity to assess students’ understanding of what economists do and the role 
economics plays in the social sciences. 

13. Sociology: A Study of Contemporary Life 

This is a basic activity to assess students' understanding of what sociologists do and the role 
sociology plays in the social sciences. 

14. History and Archaeology 

This is a basic activity to assess students’ understanding of what archaeologists do and the role 
archeology plays in the social sciences. 

1 5 . History and Anthropology 

This is a basic activity to assess students' understanding of what anthropologists do and the role 
anthropology plays in the social sciences. 

16. History: The American West 

This activity could easily be adapted for other periods in United States history or world history. 
For example, students might be asked to imagine that they are living during the Crusades and 
are headed to the Holy Land. To assess their reasoning ability, be sure students explain why 
they made the choices they did. 

17. History and Sociology: Women's Fashions and Social Roles 

This activity can be adapted for a variety of presentation styles. For example, students might 
enjoy role-playing the lives of women in different times in history. It also lends itself to a 
group presentation. 

18. The Social Sciences: Why Are They Important? 

This is a basic activity to assess students’ understanding of the various disciplines in the social 
sciences and how each contributes to helping them "know themselves." While it is designed as 
individual work, it can easily be adapted as a group activity. 



19. History: Using Art To Understand the Past 

This activity could easily be adapted for cooperative learning. The basic skill involved is 
picture analysis. While it is designed for use in United States history, using a different picture 
will make it suitable for world history, world cultures, geography, or any of the other social 
sciences. 

20. History: Reacting To A Primary Source 

This activity is designed to assess student learning after learning about World War I. It could be 
expanded by having students consider the three issues raised by the Congressman without making 
reference to the letter. Have students research the issues either individually or in groups. They 
could present their findings to the rest of the class in oral or written presentations. Then use the 
letter as an activity to assess whether the students can apply the knowledge they have learned. 

21. Psychology: Working with Tables and Graphs 

The chart-making aspect of this activity is easier than the application. You might want to have 
students work together to design the experiment. 
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ACTIVITY 

NOTES TO TEACHERS 



22. Psychology: Case Studies 

This activity stresses critical thinking skills. Students are asked to evaluate the case study by 
drawing conclusions, recognizing bias and determining relevant information. 

23. Government: Writing To An Elected Official 

You may want to give this activity more structure by asking students to express their opinion to 
elected officials on a specific issue you have identified. One of the skills being assessed is 
whether students recognize that there are at least three levels of government and that each has 
jurisdiction over different areas. 

24. U.S. History and Government: Rights and Responsibilities 

To make sure that this assessment is not a simple recall activity, emphasize to students that they 
must include the discussion about limiting individual rights. 

25. U.S. History: Creating a Newspaper 

This activity can easily be adapted to other periods of history. The editorial is essential to an 
assessment of reasoning ability. The activity lends itself easily to group work. 

26. History and Government: A Decision About Rights 

This activity could easily be adapted to group work. For example, create a panel in which each 
participant makes a case for a different right. 

27. Economics: Marketing A Soft Drink 

The student's explanation of the marketing strategy, pricing, and advertising campaign are 
important in assessing the student's ability to reason. 

28. History and Geography: Stamps 

This activity can be adapted by changing the activity to suggest the design of a public 
monument or a community mural. 

29. History and Geography: Making Decisions 

This activity can be adapted by selecting two alternative sites for analysis and comparison. 

30. History: Famous Illinois Citizens 

This activity can be adapted by selecting individuals who are prominent contemporary figures. 

31. History: Immigrants I 

This activity can be adapted by changing the directions to focus on labor or capitalists, or social 
or religious groups. 

32. History: Immigrants II 

This activity can be adapted by asking students to make decisions about admitting to the United 
States persons with contagious diseases, political refugees, or revolutionaries. 

33. History: An Evaluation of FDR's Domestic and Foreign Policy 

This activity can be given more structure by identifying each groups' member's role. For example, 
one student could describe the goals, accomplishments, and failures of the New Deal. A second 
student could discuss the war. A third student could assess the confrontation with the Supreme 
Court or discuss policies regarding women and minorities. The activity could be adapted to any 
presidential administration. 



ACTIVITY 

NOTES TO TEACHERS 



34. Economics: Planning A Budget 

This activity can be adapted by changing the terms of the purchase or by changing the product 
and price. 

35. Government: Types of Government 

This extended activity is designed to assess students in two areas: 

I. Goals 

A. To demonstrate understanding of limited and unlimited governments. 

B. To demonstrate an awareness of the relationship between limited 
government American freedoms. 

II. Objectives 

A. To describe characteristics of limited and unlimited governments. 

B. To provide historical and current examples of limited and unlimited 
governments. 

C. To explain the relationship between a civil society and a limited government. 

D. To explain the relationship of limited government to personal, political, 

and economic freedoms. 

36. Government: A Political Campaign Simulation 

This is a class project that will take several weeks and much planning by both students and 
yourself. It can be very rewarding because it involves students in a variety of activities that 
require knowledge, reasoning skills, and effective communication 

37. Class Project: What is Government and What Should It Do: The Importance of Civic Life, 
Politics, and Government This extended activity can be completed in stages, with the production 
of the various component parts monitored and assessed at each stage. 
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ACTIVITY 1 Student Sample 1 
Goals 1 and 2 
Grade 11 
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Student Sample 1 continued ACTIVITY 1 
Goals 1 and 2 
Grade 11 
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■* 




Dear Family, 


□ 


Well , Mexico is pretty neat. The National Palace in Mexico 
City (the capital) houses the office of the president who currently is 
- Ernesto Zedillo Ponce de Ledn. The government is a Republic 
divided into 3 1 states with one Federal district. It also provides for 
three branches of government, much like ours at home. Mexico has 
a majority party known as the Partido Revolutionary Institutional 
or the PRI which holds 80% of the power in Mexico. It is generally 
considered the official promoter of die economic and social goals of 
the Mexican Revolution. Its candidates have won all elections for 
president and state governors by huge margins. The Mexican flag 
features a version of the country’s coat of arms which was adapted 
from a legend that says the Aztecs built the capital (at the time it was 
Tenoctitjan) where they saw an eagle perched on a cactus. The 
green sfcjds for independence, white for religion and red for union. 


Kr & 


Well, Fm going to leave you now while I go visit The National 
Palace. . . 


R '5 
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.flTCfr/? 'usr^g. * (XU cuuz- /L^csnArw^ 4uj 
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Student Sample 1 ACTIVITY 4 
Goals 2 and 5 
Grade 10 



To whom it may concern : 

Greetings! ! My name is Empress Theodora of the Byzantine 



of the United Rations. I feel I am best qualified for this 

job, because first and foremost, I am known as a definite 

o 

leader, a sole ruier, recognized now as one of the most 
powerful women in the history of Byzantine, and served a 
total of twenty-one years as the empress of this large 
kingdom. Part of being the secretary-general of the U.N. is 
to have good communication skills with many different kinds 
of people. I have excellent communication skills with many 
kinds of people, both verbally and written. I even talked 

with foreign envoys and rulers about important issues^ which 

Q 

is something usually reserved for the emperor. 'When I was 
the empress of Byzantine, I had^and still hav^superior 
intelligence and the ability to deftly handle political 
affairs. This, in result, caused many people to think that it 
was I, rather than Emperor Justinian I (my husband), who 
ruled Byzantine. I even saved my husband's crown and his 
aspire with my excellent advice, during the Mika revolt in 
January of 532. Also, during my reign, I wrote many laws of 
religious and social policies that were in my favor. This, in 
turn, became good decisions for the people of Byzantine. With 
»y charming, gentle personality and strict moral life, I also 



Empire. I am interested in the 



oP 



jot^-es- the Secretary-General 
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ACTIVITY 4 Student Sample 1 continued 
Goals 2 and 5 
Grade 10 



became Justinian I's most trusted adviser, an excellent 
advocate of decisions and even one of the first rulers who 
helped the rights of women and girls, who were especially 
being mistreated in that day and age. 

I, myself, was even one of those women who was 
mistreated as a young girl. However, I educated myself and 
overcame this state in my life. All of this led me to have 
great intelligence and political aptitude, despite how 
unusual it was to the public eye. Then I met Justinian and 
soon after we got married; but before that incident occurred, 
Justin had to tell his uncle (who was king at the time) to 
repeal the law forbidding marriages of senators with 
actresses. Justin had to confront and overturn the law, in 
order to marry me, Theodora. 

As the secretary-general of the United Nations, I will 
not, I repeat, will not just idly enjoy the splendor and 
fane. As empress of Byzantine, I did a lot of effective and 
important things, and I assure you, I will do the same for 
the United Nations. If I am selected as chief administrative 
officer of the U.N., i will absolutely make sure to bring 
before the organization any matters that threaten^ 
international peace and security of the world. I will also 

t/' 

administrate peacekeeping operations so every generation, 
everyone of any race, creed, color, ethnic, religious, etc. 
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bacJSp^Uhd^ now and in the future, can live in a world of 
peace, instead of hostility and war. 1 will make sure that 
countries will be able to have proper education for children, 
so they can learn, and have the intelligence and knowledge. I 
will also make sure women, or other people, of all countries 

are treated equally and fairly, and also, have proper 

C x 

education. I will pursue^to help^the small countries of the 
world and asr people*, who have constantly been bullied by 
other countries. I will organize international conferences 






a* 



CO'-ji.f 

r 



and treaties, and provide mediation in resolving 
international disputes, so enemy countries can get along in 
peace, instead of war. I will prepare surveys of world 
economic trends and problems, study rights and natural 
resources, compile statistics, and maintain the communication 
medias of the world with information pertaining to the U.N. 

Those are just a few samples of what I plan to do if I am 
selected. I have many other ideas and suggestions that will 
be effective and excellent for our world if I am chosen as 
secretary-general. However, overall, if I am selected as 
secretary-general of the United Nations, I will make it my 
ti-tst. priority and I will try my absolute best to maintain 
international peace and security for the organization, the 
world, and its people. 

Sincerely, 

E/f)j>rt55 Thtodora, of hyzAnj-t ne, 
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Grade 10 



EnipraRR Theodora 
1 Royal Castle Of. Bvzantlne 
Costant inople . Bvzantlne Empire 



Objective: Secretary-General the United Mations 

Date of Birth: c. 500 A.D. in Constantinople (?) 

Marriage Status: I am married to Emperor Justinian I (reigned 
527-565) of the Byzantine Empire. 

Summary of Qualifications: 

- I am a definite leader, sole ruler and served twenty- 
one years as Empress of Byzantine. 

- I am recognized now as one of the most powerful 
women in the history of Byzantine. 

- I became Justinian I's most trusted adviser with my 
great intelligence and political ability. 

- I have excellent communication skills with many 
different kinds of people, both verbally and written. 

- I have "superior intelligence and deft handling of 
political affairs, (it) caused many to think that it 
was" I "rather than the Emperor, who ruled Byzantine." 

- I was a member of the legislation of Byzantine. 

- I am excellent in organization, commitment and 
peacefulness. 

- I "talked with foreign envoys and rulers, which was 
usually reserved for the emperor." 

- I am an expertise in political affairs — eg. the 
Mika Revolt inSlanuary of 532 — "The two political 
factors in Constantinople, the Blues and the Greens, 
united in their opposition to acts of the government 
and set up a rival emperor." The advisors of Justinian 
feared that there was trouble, and told him to flee, 
but it was I, who told him to stay and save his empire 
and his crown. This, in result, did save his empire 
and his crown. 

- I was one of the first rulers who helped the rights 
of women. 

- I have a charming and gentle personality which makes 
me able to work with everyone. 

- I lead a strict moral life. 
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Employment History: 

527 — 548 A.D. — I became t* 
Justinian's most trusted advis 
legislation, social and politi 



C-5 



rzantine Empire; 
lyself in the 



525 A.D. — I became a mistress of Justinian, who was a 
senator at the time, and also, I had the rank of a patrician. 



(?) 525 — 510 — I was an actress at the Hippodrome in 
costantinople , and also, a wool spinner. I had these jobs in 
order to make money for my poor family. 



Education: 

525 — 500 — Hot a lot is known about my education, except 
when I was empress, I was known to have great intelligence. I 
was probably self-taught and excelled in this skill, which 
was very unusual for women in that day and age. 

Additional Activities (eg. Volunteer Work) 

During my life, I also did additional activities. I 
instituted homes for prostitutes and on the occasion, 1 
helped out or sent money to them. 

Other Interests: 



Some of my other interests include reading books, 
magazines, etc., keeping up-to-date on the latest news, and 
also, legislation, politics, peace, religion and social 
structures and policies. 

References: There are two people that especially know me, as 
a person, and what went on during my life: 

Justinian I — He is my husband and also a valued 
friend. We got along very well, and I became his most trusted 
adviser. He knew about what I was doing and had not only a 
husband-wife relationship, but also a team-cooperation 
relationship. 

Procopius of Caesarea — He wrote the Secret History of 
Procopius of Caesarea, which recorded some of the early years 
of my childhood. 
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K-5 

C -q- 

LOOKDC FOR A JOB 

Ncne: Attila 

Date of Birth: 433 B.C 

Current Job: Leader 

applying for: Geo of a motor ccnpany 

Gentlemen, iry name is Attila. I don't have a middle 
or a last name since ny name serves as a statement and a 
premise that I would lead this motor iibUstry to a daninant 
status in the world as its president. I have a vision for 
this cerrpany and I know the way that would make this vision 
reality if I could obtain the chair position in this 
cerrpany. 

I used to be the leader of one of the Hunnish tribes. 

The Huns were a brutal people vho most of the time fo ught 

for money and food. It turned out that the Huns even 

fought each other. I A however A realized something: the Hums’ 
, * » 

lives were under the repression of the powerful Roman 
enrpire. Noticing that all the Hunnish tribes had a p e nm en 
enemy, I was able to unite these tribes ty pointing out to 
them that they had an analogous eneny and if we'd all work 
together against the Romans we could show some more 
resistance. 

* Note: Teacher did not require a resume 
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I could bring the same methods of success to you motor 

*y 

cotpany. The motor industry is a competitive business of 






many different companies trying to produce better cars. A3 
leader of your motor company, I would have the 
Competitive motor companies work together instead of 
^(^against each other using ny past experience and ide as. The 
Ib-f’ cannon interest amongst all the carpeting motor companies 
is of course money and power. Wider my experience and 
leadership money and power of all the joined companies 
would increase, since the companies could unite their ideas 
and knowledge to create better products and the constraint 
of constant competition would be decreased. 



The harshness of business in today's world isn't nuch 
different from the brutalities of ny time with Huns. Uhity 
was the savior of the Huns(^»ek)and I believe that uniting 
the rivals that work for the same cause can only result in 
better business. I am Attila and I have the experience and 
leadership quali ties that would make a unity of such motor 
companies possible. I am the key and I have what it takes 
to make this small company into a business empire. 

Ify theory of uniting a motor company with many others 
has proven to work with a carpary called Chrysler, which 
now is one of the biggest industries of the world. The hey 
to this kind of greatness is a leader who can unite this 



rivaling bunch of companies. 



P.S: Please contact me 
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Volifl i/ifl. borniinii .,'7 oEfe^d-flci ...ihziaf 
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0X1 u, Uv Owtfu*, 

tuJ -I aloe 

reUc)«aa keJUfo. X We. «jU -formo 

oi c/ntttouwxa’ I ojovOW -yW ufa. 

40 t£nd ujotia Scl^u^.; 

— ^ a^yui oojtA.a coord.,. 

^Cru Scocj , \znjA 3- uj(jLQ dULjla^d _ 
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,iJm pleased to.-jne&t -you^ Yolfairy, - 

±Q .have., .you Here. to 



__mQj:a\og _ t _ _ 

<^.-.0Xfcadt— -fapoo c . t o .hove., .you Here, +o_ 

.d 16-CUss. . .Qfiniiria^o.rary. Soct'aJp - <md ^poJi.HcoJ Conditions 
t oi’Hn y m,». 



Molfotre, j_ 



_ !TVyxah...yau — Xfcld. . jny pleasure ,.. 'before w e. - -yjt .starved^ 

I_+hin^ -X ..should. -.-tell you "Hrvout; my _C£oJ2. . ocuyul- 

£>_ ErancoLS Argue-l o~n<L -£~-c<MS bom . px ..Tar is . in. !Je9ti. 

xt Mas rvo_t,, orrH'l .17.1? -f-hcat X_cJaar^e.d <v\y .cxoh-wa. 

to Ydtajre, . 



- 

Vo/faire : 



... Thoctl-s very_ir vveces-Hr^ . Woo id yoo li'/ce _lo_dhcxre. 

anytfur^-jdse, ajooot -you r past fL. .Idv'e, he<xrd_s.tpries 
abou t , y p o , to p JILSon Ond every .Spending. time 

in.bnQlcLf\4.-Xa. w\y of .this — tCve...? 



X * no o-froud, i f /* t rue.. JH I 77*7 , X aocls 

imp>Doc>oed_jn. tft? Turnst ile for af fendiHa those. An * . 

jpouaer » .Dadoj -tny // months, i* prisorij X .An abed _ryy\y _ 

tragedy CWiflP. , « . ) hrr h _ beccuerm . a Success^ .Ooce T_w>as 
Cxof- o£_ prison life improved qre&fcty • Xrj fact; in 

#9y_J2d2 ^ XL beccxra^ Jl^epende*7A!g/L^ Jv_ 

dr> inberdojoce . an.d_^ma_>Nise .i nv.estmeritsu X. also bad 

-iferee. . hf__ o\y own pHy^ perfentted /’g_/-?P5 How e^e r) a 

yeoui_/a^r_ ev'ery.thi n^ chang cd^Ciac^. c^aiH ; -X was 'Paced 

with, be/og •Hnrawn._m±o- .Aha. 'BayfLLe_.or_.jbein 0 senct.mto exi Id- 

X chose €*i7e ahd - spent., .fine next/- -/three yea/i ..of 
my ..life... )n_£n<i 



Whoct _dtd you- Hhirh of £ ngland .Were yoo 
cOb-le* . iP .acconapii^h +Yvere. .? _ 
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Goals 2 and 3 
Grade 6 
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Goals 3 and 5 
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Social Sciences are studied so we can have a better 
understanding ot who we are. They are broken down into tour 
categories that each deal with a ditterent aspect ot life. 
Where we came tram, how we think and behave, tinancial 
backround and understanding government all determine who we 
are and how well we know ourselves. 

Learning who we are tirst starts with knowing where we 
came trom. Anthropology is the study ot man. From this we 
learn language, technologies and how people live m groups. 
We learn the history ot our culture and how it has developed 
over the years. This in turn gives us a better understanding 
ot how we got where we are today. 

One ot the other behavioral sciences is Sociology. 
Sociology is the direct study ot human behavior and 
personality. It detines why we act the way we do within 
ourselves and within a group. It helps us to understand our 
emotions and how we react in ditterent situations. 

To most people, economics menas managing your money and 
knowing what social class you're in. These two things mold 
who you are and what type ot personality you have. It you 
are in a high social class, you might tend to be more tree 
with your money and in your behavior. It you tell in a lower 
social class, you might tend to be more thritty and more 
reserved . 
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Goals 3 and 5 
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Political Science also might determine how you behave. 
People act according to what they believe in. Political 
Science is the study of government, politics and power. What 
we agree with or disagree with about government determines 
how we react to the issues. Knowing your political stance is 
knowing yourself and your beliefs. 

Every one of these social sciences are studied to learn 
more about ourselves and the things that go on in own lives 
as well as others. They all help to develop us mentally, 
socially, and emotionally. With the knowledge of all this, 
we come to know exactly who we are. 

K-5&5 C-*) 
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Student Sample 2 ACTIVITY 18 
Goals 3 and 5 
Grade 9 



This semester we learned the importance of the 
social sciences. The first topic we covered was anthro- 
pology. Secondly, we talked about economics. Thirdly . 
we learned about political science. Jorthly. we were 
introduced to sociology. Each of these political sciences 
play an important part in everybody's life. 

Anthropology is the study of how people live in 
groups, language. <£ technology. Sociologist study relation- 
ships between people in groups. 9n class we talked 
about the history of many races. We also talked about 
why some people behave the way they do. 

Economics is choices about using resources <£ 
spending money. With that we talked about employment 
<£ wages, discussed supply <£ demand. We talked about 
how we spend money can affect a price of a product. 

We also talked about what influences us to spend 
money. 

Political science is the study of politics, power. <5. 
government 9n class, we talked about how and why we 
have a government. We also learned about why we 
have a president. We talked about what positions are in 
office <£ the terms held for those positions. We saw the 
movie "Dave", which helped explain the president's role. 

Sociology is the study of people's behavior alone <Q 
in groups. We talked about why the sexes have different 
opinions on the same topic. 9 1 taught us to understand 
the other sex. and respect there opinions also. We also 
talked about why prejudice is all around us. We saw a 
movie called "Mississippi Malisas " which helped us 
better understand prejudice. 
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ACTIVITY 18 Student Sample 2 continued 
Goals 5 and 5 
Grade 9 



We learned alot about the social sciences this 
semester. Anthropology was interesting because we 
learned about other races. Economics taught us more 
about jobs <£ spending. Political science taught us alot 
about government. Sociology taught us mainly about the 
opposite sex& prejudice. 
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Student Sample 3 ACTIVITY 18 
Goals 3 and 5 
Grade 9 



* U 

To know one’s self would be quitm achievement understanding 
an thro po logy, economics, sociology and political science of a society is an 
important step of accomplishing this goal. These four need too be understood 
to benefit future humanity. 

The science that studies human cultures is called anthropology. ^ is a 
discipline that not only deals with the origins and development of human 
societies and the difference between them. Anthropogists attempt by 
investigating die whole range of human devopment and behavio^j^ith^plogy 
not only relates too me but it relates too the entire human race. Whether you 
choose to believe it studies have show^unbe^v)d>le results. 

The study of human behavior in a social group “sociology”, the way I 

*is 

was brought up in a middle class subrban home would be the class that will 
most likely be in when I get older. Sociology looks at how groups of people 
are similar and how thay differ from each other. I believe ^status and there 
is so much com^Shn between what social clas^ou are ranked under. 

Political sci^ne} and economics can be joined together. On a daily basis 
econ is needed in the U.S. that is what protects the people. If we had no type 
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«£♦ ACTIVITY 18 Student Sample 5 continued 

Goals 5 and 5 
Grade 9 




of system everything would be so unfair . It originated from Greece as a 
general term to explain the way city-states were ruled. It made alot ofs^ence 
as a result it’s are way of life, and has been for decades. 
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Goals 2 and 5 
Grade 9 
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Student Sample 1 ACTIVITY 23 
Goals 1 and 3 
Grade 12 



Representative Bill Black 
9 East Fairchild Street 
Danville, Illiniois 61832 




Dear Representative Black: 



I am writing to you to inquire about the new Bill that 
refers to the Workers 1 compensation Law. I believe the 
Workers' compensation law states "Workers' compensation 
provides pay and medical help for workers who are injured 
on the job, and pensions to the dependents of such workers 
in cases where death occurs." (World Book p. 406) I have 
heard that this Bill will do more harm than good and I 
agree 100X. Letting this Bill pass into law will only be 
bringing more suits into courts, and causing both the 
employer and the employee to spend double the money and 
double the stress. 



High risk jobs especially need the security of full 
coverage for injuries, under the original law, on the job. 

Many of these people (mostly blue collar workers) work 
to help serve the people. Let us please do the same in 
return. The creators of the law in 1916 were only thinking 
of the best interest of the employers and the employees. jt/LacfltgjJL 
"by creating this law in its original format^fln the way (Jt) 
that it should stay^This amendment does not nhed to occur. 

It will only create more problems. 

I would like you to reconsider the matter and encourage 
you to vote no when this Bill is presented in the House 
of Representatives. Also, help others to vote this Bill 
down and quickly move on to other matters which are of 
more importance. Thank you and vote wise. Vote NO! 



Sincerely, 
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ACTIVITY 23 Student Sample 2 



Goals 1 and 5 
Grade 12 



Dear Harry Woodyard; 

I am writing to you in concern to theCf ight^ to bear arms. I think 
the NRA is wrong to want to lift the ban on certain guns. They 
say that the constitution gives people the right to protect their 
homes/ and that if they vant to use a gun it is their business. 

I do not agree. Times have changed and so has the power of guns. 
Compare the Long Rifle of 1710 to a tec-9 of the 1980s. There 
is a big difference here. A family is not going to need a gun 
that will fire 32 shots in 32 seconds. They could wipe out the 
entire block. I feel we should keep the ban on these assault 
weapons. Families can still have guns to guard their homes but 
maybe not ones that could blow that many holes into a person. 

It also scares me to see groups of militia running around 
with these weapons. These men are out to destroy our government 
and they have semiautomatic guns to do it with. I hope people 
in the government will see to it that these weapons will be illegal 
and hard to get. 



Thank you. 
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Goals 1 and 3 
Grade 12 



* 



William B. Blade, Representative 
115 E Walnut Street 
Watseka, Illinois 60970 

Dear Congressman, 

I believe you should consider this ideal have come up with. The school year should be 
changed so that students attend school for three weeks at a time and then one week off This would 
be successful because students get tired of coming to school month after month. I believe students 
will be able to better concentrate on their studies. I would appreciate your r es p o nse. 




Sincerely, 



BEST COPY AVAILABLE 



ERIC 



108 



1 17 



ACTIVITY 27 Student Sample 1 
Goals 1 and 5 
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The soda that talks 

back! 



Student Sample 1 continued ACTIVITY 27 
Goals 1 and 5 
Grade 12 



PROTOTYPE MODEL 
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«£♦ ACTIVITY' 27 Student Sample 1 continued 



Goals 1 and 5 
Grade 12 



Economics : Marketing A Soft Drink 



Sassy Soda, the soda that talks back! Sassy Soda, S.S., is 
going to be the biggest fad of today. This product will appeal 
to many consumers. 

Sassy Soda will appeal to the youth of today. Besides 



great taste, S.S. represents youth's wild side, and the wanting 
of freedom. The freedom to choose the kind of soft drink that's 
more like them, Sassy! 

The logo for Sassy Soda is two S's in bright psychedelic 
colors. These two S's will have a distorted shape to symbolize 
the different views between the younger generations, and the 
older generations, more rigid, straight, stuck in their ways. 

The soda would be in a regular cyndrical aluminum can. The can 
will be bright white with black trim at the top and bottom of 
the can. The two colorful S's will be centered on the front. 

The slogan, "the soda that talks back" will be derived 
from the loud fizzing the consumer will hear when he or she 
opens the can. The loud fizzing will be due to the high amount 
of carbonation in the soda. 

We will target consumers by putting ads in magazines, on 
billboards, television, and on the air on popular radio stations 
which cater to younger listeners. Our main focus will be on 
radio advertising. Music is a big portion of teenagers lives, 
and what better way to get the word out about Sassy Soda than by 
sponsoring local shows, and concerts, where free samples of Sassy 




ERIC 



in 




Student Sample 1 continued ACTIVITY 27 
Goals 1 and 5 
Grade 12 



-V 



Soda would be handed out, and having short commercials on 
the radio. 

Billboards another great place to advertise. Almost 



in many people viewing sassy soaa aas aiong major roadways. 

Magazines that are popular with the younger generations 
would also be good £or advertising. Magazines that are sport 
oriented, not only those that highlight major sports, but sports 
such as rollerblading, skateboarding, and snowboarding would be 
likely to attract younger readers. Beauty and fashion magazines, 
and music/entertainment magazines would also be excellent choices 
for advertising. 

These ads would show teenagers having a good time with a 
picture of two parents in 1950’s clothing off to one side. The 
teens will wearing bright colors and the colors will be cartoon 
like. This is done by taking the picture in black and white then 
recoloring it separately. The parents will be in black and 
white, to show their old fashioned ways. 

In television advertising, the emphasis would be freedom to 
say what you please, to speak your mind. To achieve this we 
would picture controversial rallys all over the nation (ex: 
don't eat meat, save the whales, don't dump garbage into the 
ocean, environmental awareness . ) Then a picture would appear of 
a person drinking Sassy Soda and saying, "I have a dream... "(a 
few words from the famous speech by Dr. Martin Luther King.) As 
he or she walks away Sassy Soda will appear on the screen and the 
slogan "the soda that talks back," will appear below it. 



every family 
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cl ^ Another television advertisement would have an excerpt or 

•from the movie, "Rebel without A Cause." it would feature James 
Dean on his motorcycle wearing a black leather jacket drinking a 
Sassy Soda. Everything would be in black and white except for 
«ie Sassy Soda can featuring the two psychedelic colored S's. 

music playing in the background would be something familiar like 
"Bom to be Wild," or "Bad to the Bone." At the end of the 
commercial the slogan, "Sassy Soda. The soda that talks back!" 
would be heard. 

The radio ads would feature famous voices with excerpts from 
well known speeches, popular songs, and sayings from current 
popular movies, as mentioned in the ideas for the T.V. ads, to 
catch the listeners attention. Then the listeners would hear the 
slogan, "Sassy Soda. The soda that talks back." 

The price of Sassy Soda will be determined on many different 
factors . The price will mainly be determined by production 
costs. The production costs include the cost of the soda itself, 
packaging, and labeling. Marketing, (advertising,) and shipping 
costs would also be figured in the total cost. The price must be 
comparable to other popular soft drinks. The price must also be 
determined by the amount of money teens and young adults usually 
have, we want Sassy Soda available to all. What we don't want 
is to lose customers to another cheaper priced soda because they 
can't afford our soda. 

Sassy Soda will be a big hit in California and on the Bast 
Coast where there is a high population density. These areas are 
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where we will do the most advertising because of the many young 
and open minded people that live there. Also we will target 
large metropolitan areas in the Midwest and southern united 
States . 

In conclusion. Sassy Soda is the going to be the biggest fad 
to hit the market in ages. With the eye-catching logo, the 
slogan, "The soda that talks back!", the loud carbonation sounds, 
and the fantastic, appealing and interesting advertisements. 

Sassy Soda will be hard to resist. 
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Imagine that it is the year 201 1 . The United States will be celebrating the 
1 50th anniversary of the Civil War. The U.S. Postal Service will be issuing a series 
of stamps commemorating the people, places, objects, and events of the Civil War 
period. You have been asked to design one of the stamps for the series. Design 
your own stamp in the space provided. You may use markers, colored pencils, 
crayons, etc. or you may cut out pictures and words from magazines. Below your 
stamp design, explain why you chose that particular person, place, object, or event 
to be represented in your stamp. 
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Imagine that it is the year 201 1 . The United States will be celebrating the 
150th anniversary of the Civil War. The U.S. Postal Service will be issuing a series 
of stamps commemorating the people, places, objects, and events of the Civil War 
period. You have been asked to design one of the stamps for the series. Design 
your own stamp in the space provided. You may use markers, colored pencils, 
crayons, etc. or you may cut out pictures and words from magazines. Below your 
stamp design, explain why you chose that particular person, place, object, or event 
to be represented in your stamp. 
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Imagine that it is the year 2011. The United States will be celebrating the 
1 50th anniversary of the Civil War. The U.S. Postal Service will be issuing a series 
of stamps commemorating the people, places, objects, and events of the Civil War 
period. You have been asked to design one of the stamps for the series. Design 
your own stamp in the space provided. You may use markers, colored pencils, 
crayons, etc. or you may cut out pictures and words from magazines. Below your 
stamp design, explain why you chose that particular person, place, object, or event 
to be represented in your stamp. 
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Imagine that it is the year 201 1 . The United States will be celebrating the 
150th anniversary of the Civil War. The U.S. Postal Service will be issuing a series 
of stamps twq pnemorating the people, places , objects, and events of the Civil War 
period. You have been asked to design one of the stamps for the series. Design 
your own stamp in the space provided. You may use markers, colored pencils, 
crayons, etc. or you may cut out pictures and words from magazines. Below your 
stamp design, explain why you chose that particular person, place, object, or event 
to be represented in your stamp. 
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Imagine that it is the year 201 1 . The United States will be celebrating the 
150th anniversary of the Civil War. The U.S. Postal Service will be issuing a series 
of stamps commemorating the people, places, objects, and events of the Civil War 
period. You have been asked to design one of the stamps for the series. Design 
your own stamp in the space provided. You may use markers, colored pencils, 
crayons, etc. or you may cut out pictures and words from magazines. Below your 
stamp design, explain why you chose that particular person, place, object, or event 
to be represented in your stamp. 
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Student Sample 1 ACTIVITY 34 
Goals 1 and 5 
Grade 12 



Being able to manage a budget is a very important skill. It involves making 
decisions about opportunity cost, as well as finding ways to conserve limited 
resources. Last summer, I had to put my budgeting skills into action when I 
purchased a new car from the dealer in my town. 

This particular dealer didn't have a reputation for low prices, so I went in 
ready to negotiate. I don't make a whole lot of money — only $18,000 per year. 

And I sure didn't get any cash from selling my old car. I'm just lucky that someone 
actually bought the piece of junk. 

The first price that the dealer quoted me was $300 per month! Three hundred 
dollars!!! I thought he was nuts, and I told him so. After about an hour of haggling 
back and forth, I managed to bring the price down a little — to $199 a month. Well, 

I figured I could handle working that into my budget. As I walked home, I reflected 
on the things I could cut from my monthly expenses. Entertainment - 1 could go 
without seeing the latest at the theater for a while. Clothing -- well, I guessed I 
would be able to go without expensive clothes. Clothes were a real money-eater. 

Sniff, sniff — what was that smell? Oh man, Gino's P izza ! That savory stuff 
had me walking through the door — when suddenly I remembered my 
belt-tightening plan. My stomach growled at me all the way back to my apartment, 



ACTIVITY 54 Student Sample 1 continued 
Goals 1 and 5 
Grade 12 



though. I guess I can understand why it was upset; I like Gino's too. But a stomach 
just can't appreciate the opportunity cost of a new car. 

That night at my apartment I drew up a plan. I couldn't cut things from some 
areas, including rent, medical care, and utilities. Although they accounted for 
almost half of my budget, I couldn't change them; they were just plain inelastic. 
However, I could trim some major fat off of some areas, including clothing and 
recreation. I do have a habit of buying too many clothes, and stopping for frequent 
snacks. So I decided to buy clothes at semi-discount stores, like Kohl's and maybe 
K-Mart. At least, I wouldn't be buying any Gap sweaters or Structure shirts for a 
while. By doing this, I figured I could save at least ninety dollars a month. That 
was almost half the car payment! This budgeting stuff was easy. I was really 
getting fired up now. What else could I slash? Food! Well, better not reduce the 
food too much. But I could afford to lose some weight. Trimming some calories 
would help my appearance, and my pocketbook. I decided to cut my food budget 
by 20%, down to 160 dollars per month. By buying bulk food, as well as the store 
brand, I could easily shave $40 off my budget. My stomach growled, but I told to 
be quiet — store brand doesn't taste that bad. In fact, it's probably better for you. 

So that was settled. Food and clothing went down. What else could I 
reduce? Well, recreation was going to have to suffer a little. I do like going out to 



125 



Student Sample 1 continued ACTIVITY 34 
Goals 1 and 5 
Grade 12 



movies every Friday night, but hey . . . this was a cool car. I could live without 
movies every week. But I sure didn't know what I was going to tell my girlfriend. 
Hmm . . . maybe she could chip in a little - we could go ahead and split the cost, or 
maybe she could even treat me! Yeah, right. Nice dream. Back to reality. I 
punched in my estimate on my calculator and . . . WOW! I'd only slightly altered 
the recreation budget, but saved a whopping twenty dollars. Well, that wasn't a 
whole lot, but it would have to do. When I get down to belt-tightening, everything 
has to go, including recreation. I was going to get that car, though. And these 
weren’t really drastic changes -- like going without a social life -- but it was 
amazing how much money I saved! 

Okay, so far I'd reduced clothing, food, and recreation. But I still needed 
another forty-five dollars per month. I thought and thought, but the dam dripping 
faucet in the kitchen kept interrupting my . . . THAT WAS IT! No, not the faucet -- 
but I could reduce my household expenses, in general! Let's see, by fixing stuff 
myself, instead of calling one of those overpaid plumbers or carpenters, I'd be 
gaining valuable skills and saving money at the same time. Fixing stuff yourself is 
kind of fun, too. I could save at least $10 dollars per month by doing that, and at 
least $19 a month by applying the same kind of tactics I'd used on food. I'd buy 
generic toilet paper, toothpaste, Kleenex, and other household items. Hey, they 
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work just as well -- most of the time you're just paying for the label on brand-name 
stuff. 

I hit some more buttons on the calculator. It said I still needed twenty 
dollars. Twenty more dollars, and the car would be mine. I could only think of one 
more thing I could cut, and that was personal care. Admittedly, I pampered myself 
somewhat, so twenty dollars was not too big of a dent in my finances. It hurt a 
little, but I would have to do it. The folks at the hair salon were going to miss me. 
But hey! That’s at least fifteen dollars a month right there, and at least five dollars 
by not getting my shoes shined. Twenty dollars in all! 

I couldn't believe I'd done it! I tallied up every cost and put it in a chart, just 
to be sure. But it all worked out, and I could have my car. I had saved one hundred 
and ninety-nine dollars per month, all by changing things I had taken for granted. I 
had managed to reduce costs for food, clothing, recreation, personal care, and 
household expenses. And it didn't even change my lifestyle to an appreciable 
extent. I had to admit, though, I owed a good deal of it to my studies in Economics. 
Those lessons about scarcity pay off when balancing a budget — where resources 
are most definitely scarce. Just like me, now that I have my hot new car . . . 
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Planning A Budget: Statistical Analysis 
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APPENDIX 



The following samples were completed by students whose teachers either modified sample 
activities or created new activities for alternative assessment. Two activities focus on 
Goal 4 (Geography) Grades 5 and 6. The other is a Grade 12 activity focusing on Goal 3 
from a Current Events class. 
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ACTIVITY 2 Student Sample 2 
Grade 6 
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Student Sample 3 ACTIVITY 2 4^ 

Grade 6 
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ACTIVITY 2 Student Sample 4 
Grade 6 



2.) 
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Student Sample 1 ACTIVITY 5 
Grade 12 



* 



Prejudice is many things to many people and is shown in many different forms and to many 
different degrees. However, an overall definition of prejudice would be a prejudging attitude 
shown by some people who treat others in an inferior/ superior fashion. 



first prejudice was in man’s very early history when we were just evolving into an intelligent 
human being. After a certain amount of time after we gained our first inklings of intelligence and 
after getting to a certain level we began to notice the things around us. We contemplated their 
uniqueness and difference, and then as we gained emotions we could appreciate these things more 
fully. Then we might have noticed another human being that looked different or acted differently 
then we and we might have been frightened or angered by this different person or persons. This 
might have been the very first form of prejudice. 

Later as humanity developed, tribes and religions appeared the segregation of man 
continued as different tribes appeared with even more varied idealism’s and customs. There was 
even more of a sense of gathering with members of one’s own group and shunning other’s with 
different ideas or traditions etc. This is when the us against than mentality probably first 
appeared, and then as people traveled and met other races with different idealism’s etc., and 
fearing their differences the real “advanced”prejudice had begun. It went on growing to new and 
dangerous levels and forms, as humanity “advanced.” Now it is still here and as bad as it is 
probably going to get in the present. 

Now in the present the most often noticed cost of anything (unfortunately) is the 
economic one. We can show that this economic/business factor was bad not just because of its 



Throughout humanities long history prejudice has shown itself often, maybe some very 
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ACTIVITY 3 Student Sample 1 continued 
Grade 12 




emphasis on material wealth but also because of its certain businesses and company’s sometimes 
uncaring and prejudicial attititude, and unfair targeting of certain groups in their advertis ing Here 
is one example. 

The way and to the extent that some markets in a business and products target certain 
races and classes of people in certain areas unfairly are unbelievable but true. With this example I 
will try to show this. As is shown in the documented and controversial subject, of the targeting of 
young black males, underage in usually poor districts, by liquor manufacturers and distributors. 
Where there is an inordinate amount of liquor advertising in popular music by popular musici ans ^ 
on billboards etc. Usually a high number of liquor stores’ in the area (sometimes one per street 
comer or city block). The ease with which underage drinkers may purchase alcohol leads to a 
very high incidence of drinking, alcoholism, and eventually other drug problem’s etc. This is a 
tragedy, and both and economic and social cost. 

Another example of economic cost would be the excluding from certain jobs of certain 
races because of their skin color, ethnic, or religious background, their appearance etc. Though 
we watch this type of prejudice more closely and are now more rare, it still goes on in the 
workplace despite laws against it or groups formed to stop it. Not allowing certain people to 
work because of some inconsequential thing such as ethnic background or skin color is a serious 
economic and social cost. Who knows how many people have lost their jobs, or simply not been 
hired because of some prejudice of the employer’s. Think how many cures have not been found 
in the medical field, or solutions to important worldwide etc. problems, have not been found or 
solved because another less skilled, less talented, and less intelligent, but more favored by the 
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Student Sample 1 continued ACTIVITY 3 
Grade 12 



employer for prejudicial reasons, had been hired. How much profits have been lost and are being 
lost, because a certain person more qualified was not hired to a job, was not able to advance his 
position in the workplace, or was not hired for a better job etc. 

The personal cost to each individual whether they are the discriminator, the victim of 
discrimination, or an average person is the underlying different fears that each has. Irrational fears 
or dislike by the discriminator, fear for their own welfare emotionally, physically, and financially 
wise of the victim. Fear of the average person that it will happen to them, to someone they know, 
or that in reevaluating themselves they find that they have their own prejudices. 

Prejudice mak es the victim feel unworthy, mak es them less likely to readily interact with 
people of others of different race or creed because of the past prejudice they have been exposed 
to. This unreadiness to interact would also be much more prevalent and noticeable in the victims 
relations with people of the primary discriminators race, or the race from which the victim has 
experienced prejudice most often. Prejudice helps to breed segregation and separation, and is 
probably a cause for some crime that goes on today; because the victims of prejudice who live in 
an environment that is full of prejudice and are not given the chances they deserve, and who are 
instead made to suffer, breeding anger and frustration among them. Which eventually boils over 
into the rage and hopelessness that some people feel, driving them to commit crimes in a way to 
vent the anger and get back at the oppressor. 

While writing this Exam, I have learned much about both the Hispanic and Serbian 
cultures, their similarities, and their differences. I am proud that I can appreciate both culture’s 
differences and similarities equally, and not think about one or the other’s superiority in the 
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ACTIVITY 5 Student Sample 1 continued 
Grade 12 



respect of culture, traditions, religions, etc. Not think that one cultures way of doing thing* 0 r 
thinking about things are essentially better then the other one. 

I myself have not experienced much prejudice simply because not that many people seem 
to know what Yugoslavia is, or where it is because of its distance and inconspidousuity. Among 
all the other larger and more prominent nations of the world(except the greater attention it has 
received now in the world news because of the civil war). When I have experienced prejudice 
because of my culture it has been because of the communist political system in Yugoslavia now in 
power. If they know what Yugoslavia is they do not know of Serbia or its culture and history. 
Unlike the Hispanic culture who because of their much closer proximity to America has shared a 
much longer history with it. Has had time to adapt to, to become a great part of, and be very 
much absorbed by American culture, and society; while American society has learned about it. 

I believe that all cultures can co-exist peacefully, and with a country such as America I 
believe eventually with the open-mindedness, curiosity, and respect that this Multicultural class 
has shown and taught us. With the other programs, groups etc. in this school and in society, this 
country and the whole world can probably reach this level and this goal. 
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Student Sample 2 ACTIVITY 3 «$► 

Grade 12 
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Per i od 1 



Multicultural Final Exam 



Two cultures that have had the greatest impact on our 
country or even the world would have to be blacks and 



whole segregated school thing. Both cultures contributed 
alot to our society .There has been many great leaders of 
both black and white. Martin Luther king was a non-violent 
leader that ended many prejudice things that went on during 
the sixties and fifties. Robert Kennedy was a great white 
leader that end segragated schools and helped out many 
people of many cultures. By working together the two very 
different cultures at one time are now becoming one. 

Prejudice to me is not liking someone because of their 
background or their skin col or .Prejudice happens to every 
one once in their life. Whether its because their sixteen or 
because of their skin color and the store clerk is nervous. 
Prejudice comments can scar' a person for life inside. By 
saying prejudice things to someone it just makes that person 
prejudice against that race and it just gets pasted oh. A 
very important prejudice situation that happened a while ago 
was the beating of a man by police officers. That changed us 
socially, personally, and economicly. People started to riot 



whites. They both have been though alot like riots and the 
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ACTIVITY 3 Student Sample 2 continued 
Grade 12 



and steal and beat people. That woke every body up to see 
that prejudice is still very alive. 
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Alternative Assessment in the Social Sciences was developed by Lawrence W. McBride, Frederick D. 
Drake, and Marcel Lewinski. Drs. McBride, Drake, and Lewinski collaborated on the development of 
the model rubric. They developed the sample activities for high school, middle school, and elementary 
school students. Dr. LaRaus is developing additional assessment activities for elementary school stu- 
dents. Dr. Robert Lombard, Executive Director of the Illinois Council for the Social Studies, arranged 
conferences for teachers who field tested the sample activities and rubric. The project was administered 
by Dr. John E. Craig, Assessment Consultant for Social Science for the Illinois State Board of 
Education. 



Teachers and administrators from the following schools participated in the pilot testing of activities. 



Session at Lombard 

Currie Metro High School 
St. Patricia 

De Diego Community Academy 
Bowen High School 
Lane Technical High School 
Hawthorne Scholastic Academy 
Riverside Brookfield High School 
Eisenhower Middle School 
University High - University of Chicago 
Laboratory School 
Lundahl High School 
CUSD #15 
Sullivan High School 
Mother Theodore Guerin High School 
Kelly High School 
Kankakee High School 
Mundelein High School 
Reavis High School 
Resurrection High School 
Bateman School 

Riverside- Brookfield High School 
Oster-Oakview Junior High School 
Chicago District #1 

Session at Chicago - Newberry Library 

Lincoln Junior High School 

Lincoln School 

Josede Diego Academy 

Schaumburg High School 

Robert Frost Junior High School 

Beethoven Elementary School 

Sacred Heart Schools at Sheridan Road 

Blaine School 

Field School 

Hubbard High School 
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Naperville Central High School 
Horace Mann 
Kimball High School 
Robert Clemente High School 
Winston Park Junior High School 
Madison School 
Leyden High School 
CUSD #300 

MacArthur Middle School 

John Hope Community Academy 

Deer Path Junior High School 

Cary-Grove High School 

Mother Theodore Guerin High School 

Ninoes Heroes 

Schaumburg District #54 

Dixon High School Kenwood Academy 

Newbert Elementary 

Urbana Middle School 

Eugene Field Elementary School 

Murray Language Academy 

Monore Elementary School 

Maine South High School 

Glenbard North High School 

Luther High School North 

St. Famcis Xavier 

Dundee-Crown High School 

Westchester Public Schools 

Scott Joplin Elementary School 

Session At Murphysboro 
Lincoln School 

Central Junior High School, Camp Point 
Pinkneyville High School 
Murphysboro High School 
West Middle School 
Carmi-White County High School 
Edwardsville Junior High School 



Mt. Vernon High School 
Logan School 
Carruthers School 

Session at Bloomington 
Pontiac Township High School 
Iroquois Community District #9 
Minoka High School 
Gridley High School 
Glenbrook South High School 
Woodruff High School 
Pario High School 
St. Giles School 
Watseka High School 
Lexington Jr. High School 
Colona Grade School 
Infant Jesus of Prague 
Bradley-Bourbonnais 
Community High School 
Carterville Elementary School 
Armstrong Township High School 
Lewistown Central Grade School 
Meridian Middle School 
Baker Demonstration School 
Woodrow Center School 
Virden Elementary School 
Gibson City-Melvin-Sibley 
Elementary School 
Pana Junior High School 
Metcalf Lab School 
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